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FORgJQRD 

This report represents nine months of v;ork iinder a 
$3^500 Title III e^ant. It is more accurate to 
v;rite, however, that this report represents the 
cooperative efforts of local and state officia.ls, 
Suffield^s administrative, teaching and guidance 
staffs, hundreds of parents, and students • The 
Guidance Evaluation Project has been fortunate 
to have experienced such a high level of 
corm'oitncnt and concern from all those \rho vrere 
involved • Their contributions have made the 
completion of this stage of the study possible. 

This report contains a vrealth o'f data about hov; 
guidance counselors function from day to day as 
viell as an equally large data surimary of hov; people 
perceive counselors to function. In many parts of 
the study, the compiled data raised more questions 
than it ansv/ered and opened the researchers* eyes 
to possible relationships that \ievo not appreciated 
before • The months ahead promise to hold m.any 
fascinating hours of reviewing these items and 
f3.shioning program decisions from them. Part of 
the Slimier of 197^ is to be devoted to this 
decision making. With the help of a second Title III 
grant the 1S7^+-1975 school year is to be spent 
attempting to .develop and implement a systems model , 



of Guidance vrhlch meets, in the best po 
the needs demonstrated by the data. 
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EDUCATIONAL, EMPLOYI'IENT and SOCIO -CULTURAL 
PATTERNS OF SUFFIELD, CONNECTICUT 

THE SCHOOL COMI-IUNITY 

Suffleld has changed in the past fifteen years from 
a predominantly self-contained agricultural community 
to a "bedroom" community for the Greater Hartford- 
Springfield area. The town maintains its rural 
character, v/hile accommodating to the necessities 
of "progress." A million dollar shopping center now 
stands in the center of tovm, as does housing for the 
elderly, apartments, condominiums and a new library. 
A nevr civic center houses tovm governmental administrative 
functions and services. Par-sighted citizens helped the 
town purchase property on the West Suffleld Mountain 
for a spacious park with a lake, and the Historic District 
Commission oversees the preservation of colonial homes, 
two of vrhich are now museums. Farming is limited to • 
about one-third of the tovm^s 43 square mile area. 
There is some light industry in tov/n: Union Carbide, 
Triangle Pacific Lumber Company, Hood Ice Cream, and 
Svreet Life Food Distributors, but many residents work 
in Hartford, Springfield, or the Bradley International 
Airport's Industrial area. 

Suffleld is situated on the Connecticut River and 
is In the third ring of tovms surrounding the urban 
area of Hartford, West Hartford, and East Hartfordj 



at the same time, is separated from Springfield only 
by the tovm of Agawam. Generally speaking, tovms 
nearest Hartford have had a higher rate of increase 
in new residential construction, but as more land is 
built up in the inner areas, more growth pressure is 
exerted on the outer areas. Thus, Suf field's growth 
rate is expected to accelerate rather than remain at 
its present rate. At the present time, 15^ of the 
housing units in the town are apartments, and the 
Zoning Board hopes to keep this figure under 20fo. 
There is considerable pressure from builders for sub- 
developments. The largest tobacco company in town has 
recently been sold to a developer who plans to build 
800 units. Proximity to Bradley Field is a^ stimulus 
to industrial development. At the same time, the 
noise factor from the airport creates problems for 
residential building. The new Wetlands Act, which has 
designated 62^ of the area of Suf field as Wetlands, v;ill 
restrict one-family houses. It is clear, then, that 
forces are at v;ork to have Suffield grow while other 
forces are" attempting to keep Suffield as it is today. 

Some projections indicate that Suffield' s present 
population of about 9,400 may double by 1990, so 
future plans must include a consideration of expand- 
ing torn services. In recent years, sev;ers have been 
installed in the one densely populated part of town 
and plans for the gradual extension of the system 



are under consideration by the Sewer Commission. 



Suf field maintains three elementary schools: Bridge 
Street School, grades 1-2, West Suf field School, 
grades 1-2, Spaulding School, grades KS^S, a Middle 
School for grades 6-8, and a 9-12 High School v/hich 
also includes a regional Vocational Agriculture 
School. More than 99^ of the students in all these 
schools are bussed to school. Also located in the 
towi is Suffield Academy, a privately endowed 
preparatory school for boys, which plans to expand 
into a coeducational program and St. Alphonsus College, 
a liberal arts school for young men aspiring to the 
Catholic priesthood. Extensive renovations vrere made 
to the Middle School last year and a large scale 
expansion program is currently reaching completion 
at the high school. 

1970 census figures document that the pressures of 
mobility are affecting the residents of Suffield. 
Of the 8,634 persons counted, 5^^ were bom in the 
-state of Connecticut. Of those bom in a different 
state, 83^ were from a state in the Northeast. 5/^ 
of Suffield^s population v;as foreign-bom. Of the 
7,962 residents over 5 years of age in 1970, 64^ 
lived in the same house as in I965. Voting records 
show that last year 250 persons were removed from 
the voting lists in town. The majority of these were 
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residents of Suffield»s three relr'^.ively new multiple 
dwellings f 



The population is 98^ white. The remaining 2^, except 
for 10 individuals, were black. Grouped by age, 8^ 
of the population is under five years of age; 35^ is 
under I8 years of age* At the other end of the scale, 
60^ was 21 or over, while Qfo was 65 years of age or 
oyer. 

The educational pattern for 4,794 tovmspeople 25, years 

of age and over is illustrated below: 

No school 2^ 

Completed 1-4 years 1^ 

Completed 5-7 years 5^ 

Completed 8 years 11^ 

Completed I-3 years high school 17^ 

Completed 4 years high school 3o% 

Completed 1-3 years college l4% 

Completed 4 or more years l4^ 

The median number of years of education for the group 

was 12.4 years* 

Tlie occupational pattern for 3^684 persons I6 years of 

age and over who were employed follows: 

Professional, technical workers, including 

teachers and health workers 19/& 
Managers and administrators, salaried and 

self employed 10% 

Sales workers 7^ 

Clerical workers 19/^ 
Craftsmen and foremen, including mechanics, 

repairmen and construction craftsmen l4% 

Operatives, except transport 12^ 

Transport equipment operatives 3^ 

Laborers, except farm 3^ 

Fanners and farm managers 2^ 



Farm laborers and farm foremen 3% 
Service v/orkers, including cleaning and food 
service, protective service, and personal and 
health service workers 7^ 
Private and household vrorkers 1^ 



\lher\ four major categoi^tes of work are considered, this 

same population (sixteen years of age and older) is 

grouped this way: 

Private wage and salary workers 79?^ 

Government workers 13?^ 

Self-employed workers 1% 

Unpaid family workers Vp 

As an additional indication of the job opportunities 
for young people in the area, a survey of jobs held 
by members of Suf field High School's Class of 197^ 
involved in the work experience program was made* 
505^ of the young people in the program have gone 
out of town to secure employment in the neighboring 
towns of Enfield, Windsor Locks, Somers, and Spring- 
field* Tlie ^9 students in the program hold jobs in 
the following categories: 

Agriculture 8 

Retail sales 15 

Automotive 8 

Office work 6 

Industrial 12 

Family income for the 2,22^ families reporting income 
data is: 

Less than | ^+,999 

5^000 - s 7^999 10^ 

$ 8,000 - s^il,999 ^5fo 



$12,000 - :^14,999 20^ 

il5,000 - $24,999 31^ 

525,000 - $49,999 1% 

$50,000 - or more 1^ 

Mean family Income was $14,631; median Income was 

$13,326. It was found that 60 families, or 2.7^ 

of the families in tovm, were living on an income 

of less than poverty level. 
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SCHOOL PROFILE 
Suffield Senior High School encompasses the public 
school population of Suffield and West Suffield. 
The 1973-74 High enrollment of 833 students in 
grades 9 through 12 includes approximately 112 
students vrho are members of a regional vocational 
agricultural center and are integrated within the 
high school program. The high school was built in 
1965 and underwent expansion that vxas completed in 
early 197-4-. The middle school enrollment of 572 
hosts grades 6, 7, .and 8. Three elementary schools 
with grades K-5 round out the educational program 
v:ith a school population of 9^9. The total school 
enrollment is 235^. 

ACCREDITATION 
The Nevr England Association of Secondary Schools 
and Colleges accredited Suffield High School in 
1967. Another evaluation is scheduled for 1977' 
A self-evaluation was conducted at the Middle School 
during the 1971 academic year. 

GUIDANCE SERVICES 
The high school guidance staff is composed of three 
full-time counselors and a secretary as well as a 
transitional counselor (approximately half-time each 
for grade nine at the high school and grade eight 
at the middle school) . Tne transitional counselor 

20 



and another full-time counselor make up the middle 
school staff vxhile one full-time counselor maintains 
the elementary program. The overall program is 
administered by a Director of Guidance and Pupil 
Services whose responsibilities include supervision of 
both the health services and guidance services as . 
vrell as coordinating staff development on the Anisa 
program. The average number of years of professional 
experience in education of the staff is 10.9 years. 

The guidance program is child centered, counseling 
orientated, and aimed at aiding the grovxth and 
adjustment of the individual. Its aim has been to 
assist in the development of the mature self-directed 
person with the skills of critical thinking, permitting 
him to become free and responsible, necessary qualities 
to understanding and decision making in today's society. 

The core of the program itself offers: 

1. Direct counseling vxith students regard- 
ing career planning, educational goals, 
and the development of personal-social 
skills. 

2. Consultation with staff, parents, 
administration and community agencies. 

3. Orientation of nev; students.- 

4. College Placement in higher education. 

21 
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5# Vocational placement. 

6. Course selections, scheduling, and 
grouping. 

7. Cooperation vrith administration in 
the selection, administrating,* and 
interpretation of group testing. 

8. Cooperation \^ith administration 
on a v:ork-study program. 

9. * Supervision of data collection 

and record keeping. 
10. Research and" follov; up procedures. 

FACULTY MP STAFF 
Sixty-three professionally certified instructors 
are employed vrithin the senior higii school structure. 
On the faculty 56.9^ hold at least master^s degrees 
and the average experience is 8.9 years. Tl^e pupil- 
teacher ratio is approximately 16.6:1. at the high 
school. 37 teachers constitute the middle school 
staff with 62.9^ holding a master's degree or 
higher and 8.2 years' average experience. A l6.3:l 
pupil-teacher ratio exists at the middle school. 
The elementary staff is composed of 49 teachers, 
29.5^ vri.th at least a master's degree and 3.9 
years' average experience and approximately a 21.6:1 
pupil-teacher ratio exists. 
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^?ARKING SYSTEM 
I. Hl?rji School 

The majority of marks given at the high school 
have the following ranges:* 
A « 90 - 100 
B = 8o - 89 
C « 70 - 79 

D = 60 - 69 (Lowest passing grade) 

F =s 59 and lower - Failing 
*In some courses, a Pass Fail marking system has 
been institute'd. 

II. Middle School 

Within each academic subject. Middle School 
students are placed in one of four major ability 
groupings. At several grade levels, tv;o ability 
groups have been brought together in order to 
create more heterogeneous groupings. The actual 
educational performance of each student is 
derived by comparing him with other students in 
the same grouping. An E (excellent), S (satisfactory), 
or NI (needs improvement) is assigned each quarter 
for academic achievement. The same marking system 
is used to indicate the effect expended by the . 
student to attain his present achievement level. 
In addition to the grades for academic achievement 
and effort, each student receives evaluative 
comments prepared by his teachers. 
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III. Elementary School 

In 1973 the Anisa Program was adopted in the 
Kindergarten and used in the two private 
nursery schools in Suffield. The Anisa Program 
is a comprehensive planning model covering the 
five areas of potentiality: psycho-motor, 
perceptual, cognitive, affective, and volitional. 

Each parent had an opportunity to have a guided 
visit to the nevr Kindergarten program at Spaulding 
School. Then the parent was told of the child's 
grovrth by an individual conference held in early 
spring. 

The program for six and seven year olds in the 
tv;o small schools — Bridge and West — consists of 
individual conferences vrith parents twice a 
year — in the fall and spring. Report cards are 
sent home tvrice a year: one in January and a 
final report at the close of the school year in 
June. S (satisfactory) and N (needs improvement) 
are used -for academic subjects as well as 
personal and social habits. Tne reading levels 
are noted to tell the parent where each child 
- is readinG.„„„„In;„ add: tion, written comments are 
noted by the teacher for each child. 

At Spaulding School in Grade 3s the report card 
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used is similar to the one used at Bridge Street 
School and West Suffield School and is sent home 
twice a year. Parent conferences are held twice 
a year. As in fourth and fifth grade, the 
spring conferences are held in the afternoon and 
one evening to accommodate working parents and 
fathers. Report cards are sent home about every 
forty- five days in Grades 4 and 5. Here the 
student's are marked in Language Arts, Reading, 
Math, Science, and Social Studies. The grades 
are AA (above average to excellent), A (average), 
BA (belov; average). Work habits are designated 
S (satisfactory) and N (needs improvement). 
Teachers make comments when appropriate. 

CURRICULUM 

High School 

Extremely flexible and varied program offerings 
at the high school level provide students a large 
freedom of choice in planning their program to 
meet their needs, interests, and abilities. Most 
class periods are 42 minutes long. Students 
take year or half-year courses throughout the 
seven period day. Tlie year is broken into tv/o 
semesters. Major subjects meet five days a week 
and over a half-year constitute one-half credit 
each; minor subjects such as physical education 
offer up to ^ credit each semester. Tv/enty 



credits are required for graduation. Required 
subjects for all students are: four years of 
English, four years of physical education, one 
year of health, and one year of American History • 
In addition. Introduction to Social Science is 
required of each freshman not enrolled in two 
foreign languages. 



Although a student may plan a college preparatory 

business, or general program, flexibility allows 

students to take almost any course of Interest 

providing prerequisites are met and scheduling 

is possible. Additional course offerings for 

1973-74 included: 

Introduction to Agriculture 
Agriculture I 
Dravring and Design 
Crafts 

Relief Printing 

Ceramics 

Sculpture 

Oil and Acrylic Painting 
General Business 
Machine Record Keeping 
Personal Use Typing 
Driver Education 
Advanced Composition 
Drajna 

Film Elective 

Journalism 

Speech 

Sevring Fun 

More Sewing Fun 

Pious ehold Knowledge 

Creative Stitchery 

Meal Planning and Preparation 

Forei.-Ti and Regional Cooking 

Industrial Arts I 

French I, II, III, IV 

French Conversation 

Latin I, II, III, IV 
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Spanish I, II, III, IV 
Spanish Conversation 
Essentials of Math 
Algebra I 
PI. Geometry 
Exploratory Science 
Intro, to Social Science 
Concert Band 
Training Band 
Robed Choir 
Chorus 

Music Listening 
Voice Class 
Accelerated Study 

Agriculture II , O 

Typing I, II |t 
Bookkeeping I, II . ^ 

Design and Decorate the Home 
Drafting I, II, III 
Metalv/orking II, III 
Woodworking II, III, IV 
Etymology 

Roman Literature in Translation 

Algebra II 

Music Appreciation 

Music Theory 

Economics 

Biology I, II 

Ancient History 

Modem History 

Medieval History 

World Geography 

Contemporary Issues 

Income Tax 

TV and Communications 
Advanced Agriculture 
Shorthand I . 
Business Law 
Financial Planning 
Ciiild Development 
Marriage and the Family 
Party and Holiday Foods 
Gourmet Cooking 
Povrer Mechanics I, II 
Circular Functions 
Conic Sections 
Computer Concepts 
Applied Science 
Qiemistry 
Physical Science 
Physics 

Comparative Religions and Philosophy 

Political Philosophy 

Sociology 

Vocational Floral Design 
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Advanced Drawing and Senior Portfolio 
Senior Studio 

Shorthand II and Transcription 

Office Practice 

Business Machines 

Clerical Practice 

Clerical Machines 

Data Processing 

Matrix Algebra 

Calculus 

Psychology 

Work Experience Program 



A special English program divides the student 
body into five phases ranging upvrards in ability 
to a small group of gifted students who work in 
tutorial independent seminars in the English 
Department. Phase IV students are students with 
above average ability in English while Phase V 
offers the superior, self-directed student an 
opportunity to study independently some area 
of literature. 



The Cooperative Prograjn for Superior High School 
Students is offered at the higli school in 
conjunction with the University of Connecticut. 
A student may earn three college credits for 
each of two semester long courses* 



A cooperative program has also been developed 
for students to take courses at the University 
of Hartford and Asnuntuck Community College. 
Other special programs include the Vocational 
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Agriculture Program and work study options. 
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CLASS OP SAZ DISTRIBUTION 



700-7^9 
650-609 
600-649 

550-599 
500-549 
450-499 
400-449 

350-399 
300-349 
250-299 
200-249 



N - 104 

Verbal Mean - 426 
Math Mean - 5OO 



Only major subjects are used in determining 
class rank. All students are included, hov;ever. 
Academic grades are raised one point and honors 
are raised two points (i.e., a general grade for 
an A is 4.0, an academic A is 5.0, and an honors 
A is 6.0) 

HIGHER EDUCATION 

Percentages anticipating or attending post 

secondary institutions: 

Class of 1975 - ^¥0 

Class of 1974 - lS<fo 

Class of 1973 - 45^ 

Class of 1972 - 565^ 
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POST HIGH SCHOOL SUR'/EY CLASS OP 
173 FROM CONNECTICUT STATE REPORT 

June, 1973 Suffield graduates attending: 



Public/Non-Public 4-year College 48 

PublicAon-Public 2-year College I8 

Prep School - 1 
Health Occupation Training 2 

Vocational/Technical Program 2 

Accounting and/or Business 3 

Other Vocational 2 

Subtotal 76 (45^) 

Armed Services 2 

Employment 75 

Married 1 

Unemployed 1^ 

Other ^1 

Subtotal 93 (55^) 



TOTAL 169 (100^) 

PIUI4AN RELATIONS PROGRAM 
Ti'/enty-four teachers, administrators, and guidance 
counselors have been prepared through a special 
residential training program to v;ork with small 
groups of students at the Middle and High Schools. 
Groups are formed on a voluntary basis and meet 
during study halls once^ or tvrice a week for 
approximately seven v^eeks. The meetings are 
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designed to facilitate social communication 
skills as well as an increased awareness of 
self and others. Students record their reactions 
to the groups throughout the seven weeks and also 
are asked to evaluate the total process. The 
trainers work as co-leaders and provide evaluative 
feedback for each other as well as for the students* 
II. Curriculum - Middle School ' 

Students in grade six are assigned to five classes 

r 

a vreek in reading, language arts, social studies 
(Ancient History), science (Earth Science), and 
math. Tito periods of art and physical education 
along with a period of music comprise the 
curriculum's exploratory areas. Some students 
also have a period of band or chorus during the 
week. 

Students in the seventh grade have four academic 
subjects which meet five days a week: math, 
science (biological), English, and social studies 
(World Geography). In addition to art, physical 
education, and music, industrial arts and home 
economics are required two periods each vreek. 
Language classes in either French or Spanish are 
held four times a week. Those students not 
taking a lanvguage are assigned to either one 
period of industrial arts or home economics. 
The language program continues through' the eighth 
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grade and is equivalent to one year of language 
at the high school level. At the. seventh grade 
level, band and chorus meet one period a vreek 
and are part of the activity period. 

The eighth grade students are assigned English, 
science (Physical Science), social studies (U. S. 
History), and math five times each week. Eighth 
grade students in the honors math class are given 
Algebra I which is an equivalent of one year of 
high school algebra. In addition to art and 
physical education, students at this grade level 
may elect one of several music offerings which 
include band, chorus, social instruments, music 
listening, electronic music. The Middle School 
offers instrumental lessons and band experiences 
to all students \ihq are interested in these 
activities. An intramural sports program augments 
a physical education program. 

TMlflNG 

At each grade level in the Middle School there 

are tv;o interdisciplinary teams comprised of 

math, science, social studies, and English 

teachers. Each team is responsible for the social 

and academic development of its students. The 

teams meet regularly vrith counselors, administrators, 

students and parents, and other teachers in an 
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effort to meet Its responsibilities. A team 
meeting period is provided each day for this 
purpose. 

r 

III. Curriculum - Elementary Schools 

In the Bridge Street School and VIest Suf field 
School there is a continuous progress program 
of 1^, 2y or 3 years in the primary unit. 
A child may stay a varying length of time here 
depending upon their developmental level. The 
program for 6 and 7 year olds is progressing 
toward a multi-aged non-graded program. 

Grades 3, k, and 5 are located at Spaulding 
School. Eraphasis.is placed on the development 
of the total child. Throughout the program 
personal, social attitudes as vrell as work skills 
and habits are highlighted along ^Tlth work in the 
disciplines of reading, mathematics, "language arts, 
science, social studies. 

« 

A full program of activities is developed in 
Grades ^l- and 5 such as old-time movies, crev^el 
vrork, macrome, arts and crafts, sports in season 
and cooking. In Grade 5 mini -courses are held 
in conversational foreign languages, chess, word 
games, educational motion pictures, v;oodworking. 
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Tliese mini-courses meet three times a week. 

In the grades, vocal music, art, physical education, 
music is held as is chorus and instruments in 
Grade 5 adding enrichment to the child's program, 

C00PERATIV5 SPECIAL SERTOES 
The system offers several special services to students 
at all levels. As a member of a four town collaborative, 
Suffield shares the use of a Cooperative Special Services 
Center V7hich provides referral and related services of a 
social worker, psychologist, and consulting psychiatrist. 
In addition to these services, Suffield offers the 
following: a nurse available to each building, a 
reading specialist, teacher aides, learning disability 
specialist, reading coordinator, dental hygienist, 
speech and hearing consultants, and severi certified 
guidance personnel. 
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THE STANDARDIZED TESTING PROGRAM 



Introduction 
Counselors are typically involved v/ith the 
selection and administration of group intelli- 
gence, ability and achievement tests* Counselors 
are also frequently involved in those evaluative 
and assessment tasks which attempt^ to accurately 
describe a student's grov/th in any one of a 
number of areas. Interpretation of a variety of 
test results in order to assist teachers, students 
and parents better understand the growth patterns 
of students is usually vievred as an important 
part of a counselor's responsibility and area of 
expertise. 

In order to characterize the guidance staff's 
involvement in Suffield's testing program, it is 
necessary to collect specific data about the present 
testing practices. All tests which yield standard- 
ized data on student intelligence, aptitudes and 
achievement have been lis.ted here. The complete 
listing is justified by the fact that these test 
results are often requested by the counselor and/or 
are frequently used during interpretive sessions 
v/ith students, teachers and parents* College 
Board Examinations have not been included here 
because of their external nature — being developed 
and scored as part of a national norm producing scheme 
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EI.'I^OLLI/SITT AIID WITIiDRAiTAL TRIilNDS 



Cor.T2r.ent 

TliG guidance staff rccocnizes the importance of 
obtainins accurate information on the enrollment 
and v.'ithdrav;al trends in Suffiold. Toward these 
ends, vfork has been done to survey both students 
v;ho have dropped out of school or have met the 
criterion of en in-tvchool drop-out (i.e., absentee 
rate hi3hGr than 20;jj failing tv;o or more subjects, 
being suspended from school two or more times). A 
comittee of Suffield High School teachers has been 
investigating this sarae source of data as it 
explored ideas of alternate educational plans for 
both in-3chool and out of school drop-outs. Their 
efforts, under the title of Project '74, vrere limited 
by time and it v;as not possible to successfully 
combine their research with that of the Guidance 
Evaluation Project in time for this. report. Data 
relevant to V7ithdrav;al trends v;ill be added in the 
form of a supplementary report in the fall and v/lll 
represent the combined efforts of the Evaluation 
Project and Project »74. 



UNDERSTANDING THE PERSPECTIVES AND ASPIRATIONS 
OP THE GUIDMCE PROGRAM'S VARIOUS PUBLICS 
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ADMINISTRATOR SURVEY 
Introduction 

The Administrator Survey instrument v/as distributed 
by mail to each of six administrators. They 
responded to the items vriLthout any consultation 
vjith each other. Tlie Superintendent of Schools 
and his assistant were not included in the survey 
group. The Director of Guidance and Pupil Services 
was asked to respond to the instrument. His response? 
v;ere used to indicate the degree of agreement between 
his perception of guidance services and the perceptions 
of the other six administrators. 
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Administration Date: 

Guidance Evaluation Project 
Suffield Public Schools 
Suffield. Connecticut O6078 
1.203-668-7384 

ADMINISTRATOR'S EVALUATION OF THE COUNSELING 
SERVICES SURVEY FOPJ^I 

Dear Administrator: 

Tlie guidance staff is in the process of a year- 
long self-study. Please help us by giving an 
honest response to each of the follov/ing survey 
items. A quick return is needed in order to 
analyze the information. Please return completed 
surveys to the Middle School Guidance Office. 

Please circle the appropriate information relative 
to the grade level of the students you supervise: 

Elementary Middle Senior High Other 

In the follovrlng section use one of the three 
responses given below for each question. 

Y = Yes N = No ? = Uncertain 

1. Do you believe that you understand the 
purposes of the guidance program in 
your school? 

2. Do you believe that counselors and 
teachers are trying to accomplish 

similar purposes in your school? . . (02) 

3. Do you think a good counseling service 
can be helpful to you as an adminis- 
trator? (03) 

4. Do you think a good counseling service 

can be helpful to teachers? .... {Ok) 

5. Do you believe that you are part of 

the guidance program? ....... (05) 

6. Is the counseling service in your 
school hel-oful to you as an adminis- 
trator? \ (06) 

7. Do you ^ave adequate time to see the 
counselor when the need arises?. . . (07) 
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8. Do you think the counseling service in 

your school is helpful to students? . (o8) 

9. Do you think that the guidance 

facilities are adequate? (09) 

10. Do you think the counseling service 
should be limited to students with 

special problems? (lo) 

11. Do you think that the counseling 
service should be concerned v/ith the 
developmental needs of all students? . ( 11 ) 

12. Do you think students are able to see 

a counselor easily when a need arises? (l2) 

13. Do the counselors keep you informed 

on their v/ork with students? . ... (13) 

14. Have you ever requested a conference 
viith the counselor to discuss vrays 
you might work more effectively with 

an individual or group of students? .. (l4) 

15. Is the counselor usually available 
within a reasonable amount of time 

when you need him? (15) 

16. Are your teacher's classes often 

disrupted unnecessarily by counselors? (16) 

17. Are any developmental counseling 
topics included in your teacher's 
classroom (e.g., peer relationships, 
self -concept, career development, 
problem solving, decision making, 

etc.)? _(17) 

18. Do you think parents are sufficiently 
involved with the counseling service?. ( 18) 

19. Do you think career development should 
be an integrated part of the K-12 
curriculum? • 19) 

20. Do you ever refer students to the 
counselor? ( 20) 
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21. Are you aware of counselor referrals 
to outside agencies? 

22. - Do you get sufficient feedback from 

referral agencies? 

23. Are you aware of any group viorK being 
done by the counselors? • • • 

2k. Do you think talking to a counselor is 
helpful to most students who see one?» 

25. Do you think that the counselors are 
helpful when they participate in a 
conference involving the parents of 
one of your students? 

26. Would you find it helpful for the 
counselors to participate in 
conferences that you have with 
parents and/or students? 

27. Do you think the counselor should 
facilitate communication betv;een staff 
members? . 

28. Do you think the counselor should 
facilitate communication between you 
and your teaching staff? 

29. " Do you think the counselor should 

facilitate communication between you 
and the student body? . • . . . • 

30. Do you think that counselors should 
facilitate communication between your 
teachers and the student body? . . • 

31. Do you think it is helpful to have 
the counselor participate in staff 
planning meetings? 

32. Do you feel that the guidance testing 
program is adequate? 

33. Is the guidance orientation program 
into our school adequate? 
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The statements below tell about some v;aj^s that the 
administrators' might feel about their school coun- 
selor. Please "score" each statement to shovj how 
you feel about your counselor(s) . 

Mark each statement on the follov;ing scale: 

If the statement is very 
true (you feel strongly 
that it is true) • 
If the statement is probably 
true. 

If you just cannot say about 
this (use as little as 
possible) • 

If the statement is probably 
not true. 

If the statement is definitely 
not true. 



38. Sometimes he is warai and friendly 5 
sometimes not so friendly (38) 

39. He does not realize hov; strongly I 
feel about some of the things we- 

discuss , (39) 

40. There are times v;hen I think that what 
he says does not shovr v;hat he really 

feels. (4o) 

41. I often feel that he has more important 
things to do vrhen I am talking to him. (4l) 

42. He usually understands all of what I 

say to him (42) 

43. Even when I can't say what I mean 
clearly, he still seems to understand 

me _(43) 

44. It seems that things (like the phone) 
often interrupt us when we're 

talking (44) 



Listed belov; are elements of a counseling and guid- 
ance program. VJill you please evaluate the 
counseling and guidance services as you see them 
operating in your school. There are two columns; 
one on each side of the page. The column to the 
left represents your feelinp; about the advisability 
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Mark 1 - 

Mark 2 - 
Mark 3 - 

Mark 4 - 
Mark 5 - 
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of the service being offered by counselors, in 
general* The column on the right represents your 
feeling about v/h ether or not the counselors at 
your school are actually performing this service up 
to expectations, Ansv/er the questions in the left 
hand column by checking either "Yes" or "No"* 
Ansvfer the questions in the right hand column by 
using the following rating scale, 

6 = excellent, 5 = above average, k = average, 

3 = belovr average, 2 = very poor, 1 = no basis 



to judge. 

Should counselors 
perform this service? 



Yef 



No 



(51) 



(54) 



(46) a. 



(49) b. 



(52) c, 



(55) 



(57) 



(58) e. 



\7hat is the quality of 
this service as it is 
now performed? 

Rating 
(1. 2, 3. 4, 5. or 6) 

Keep an up-dated 

system of pupil 

records • . • • (4?) 

Interpretation of 
standardized 

testing results. . (50) 

Providing Career 
infomation (e.g., 
occupational, 

educational, etc.) . (53) 

Individual counsel- 
ing (e.g., educa- 
tional, social, 
vocational, 
personal or some 
combination). . . (56) 

Group counseling 
(e.g., classroom 
groups, smaller 
groups, personal 
concerns, achieve- 
ment peer relation- 
ships, personal 
hygiene, etc.) . . (59) 



ERIC 
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Should counselors 
perform this service? 



Yes 



Mo 



(60) 



(63) 



(66) 



(69) 



(72) 



(75) 



(78) 



(81) 



(61) f. 



(64) 



(67) h. 



(70) 



(73) 



(85) 



1. 



(76) k. 



(79) 1. 



(82) m. 



n. 



What is the quality of 
this service as it is 
now performed? 

Rating 
(1, 2, 3, 4, 5, or 6) 

Maintain coimuni- 

cation among the 

staff concerning 

pupil concerns • • (52) 

Provide counseling 
services to parents 
relative to their 
children in school. (65) 

Service as liaison 
with community 
agencies and 

referral sources . (68) 

Function in a team 
approach with other 
pupil personnel 
specialists • . • (71) 

Provide orienta- 
tion activities for 
students moving 
from one education- 
al level to another (7^) 

Provide placement 

counseling for 

students seeking 

the labor market . (77) 

Provide placement 

counseling for 

students seeking 

post-secondary 

education. . . . (80) 

Conduct research 

on student 

characteristics for 

various publics 

(i*e#, teachers, 

administrators, 

parents) . . . ^ (83) 

Provide consulta- 
tion for teachers 
(e.g., concerning 
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Should counselors 
perform this service? 



TrJhat is the quality of 
this service as it is 
nov; performed? 



Yes No Rating 

(1, 2, 3, 4, 5, or 6) 

student behavior, 
curriculum ideas, 
school policy 
ideas, approaches - 
. to interaction 
with and among 
students). . . . (86) 

(87) (88) o. Help teachers to 

plan and conduct 
teaching units 
wherein the 
materials and con- 
cepts are related 
to guidance (e.g., 
career development, 
self-av/areness, 
peer relationships, 
decision making) . (89) 

1. VJhat do you consider to be the major strengths 
of your guidance staff? Please be as specific 
as possible. 



2. VJhat do you consider to be the primary v/eak- 
nesses of your guidance staff? If possible, 
include recommendations for improving these 
ifeaknesses. 
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FINDINGS AND DISCUSSIONS 



The first section of the survey is designed to get 
an impression of the administrator's awareness of 
and attitudes toward guidance services. A review 
of the responses reveals that administrators share 
similar opinions and attitudes on most surveyed 
items and divergent opinions on a fev; items. 
Table 1 presents a summary of the data extracted 
from the first part of the survey. Brief summaries 
of shared and divergent opinions follow: 

Shared Opinions and Attitudes 

1. They understand the purposes of the 
guidance prograia in their schools 
(one exception in the high school). 

2. Tliey believe that counselors and teachers 
are trying to accomplish similar purposes 
in their schools (one uncertain in the 
high school) • 

3. Tliey think that a good counseling service 
can be helpful to them as administrators. 

4. They think that counseling services can 
be helpful to teachers. 

5. They believe they are part of the guidance 
program. 

6. Tliey think that the counseling service 
in their school is helpful to them as 
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7. 
8. 

9. 

10. 

11. 

12. 

13. 

14. 
15. 

16. 

ERIC 



administrators. 

They all think that the counseling service 
in their school is helpful to students. 
They think that counseling services should 
not be limited to students v^ith special 
problems (one exception at the middle 
school). 

They think that the counseling service 

should be concerned vrith the developmental 

needs of all children. 

They think that their counselors keep 

them informed on v;ork v^ith students. 

They think that the counselor is usually 

available V7ithin a reasonable amount of 

time vrtien they need himAer, 

They do not think teachers* classes are 

often disrupted ujinecessarily by counselors 

(one undecided at the high school). 

They think that career development should 

be an integrated part of the K-12 

curriculum. 

Tney refer students to the counselor. 
They are avrare of counselor referrals to 
outside agencies (one exception in the 
high school and one uncertainty in the 
elementary schools). 

They are avrare of group vrork being done by 
counselors (one exception at the high school). 
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17# They think that talking to a counselor is 
helpful to most students (one uncertain 
at the high school) • 

18. All think that the counselors are helpful 
when they participate in a conference 
involving the parents of one of the 
students • 

19. They find it helpful for the counselors to 
participate in conferences they have with 
parents and/or students (one uncertain 

at the middle school). 

20. They think that couhselors should 
facilitate communications between staff 
members (one exception at the high school). 

21. They think that the counselor should 
facilitate communication beti^een the 
adjriinistrator and the staff (two notable 
exceptions, one at the high school and one 
at the middle school). 

22. They. think that .the counselor should 
facilitate communications betv/een the 
administrator and the student body (two 
notable exceptions, one at the elementary 
and one at the high school)* 

23. Tliey think that counselors should 
facilitate communication between teachers 
and the student body (one exception in 
the elementary schools). 



24* They think it is helpful to have the 

counselor participate in staff planning 
meetings. 

Divid ed Opinions and Attitudes 

1. Only half feel that they have adequate 
time to see their counselor v/hen the need 
arises. 

2. Only one-third of the administrators feel ' 
that the guidance facilities are adequate. " 

3. Less than half feel that students are able 
to see the counselor easily xfhen the need 
arises . 

4. Only one-third have requested conferences 
with the counselor to discuss v/ays they 
(administrator) might v/ork more effectively 
with an individual or group of students. 

5. Only half of the administrators think that 
developmental counseling topics are in- 
cluded in their classrooms. 

6. Less than half think that parents are 
sufficiently involved v/ith the counseling 
service. 

7. Less than half think that they get 
sufficient feedback from referral agencies. 

8. Only one feels that the guidance testing 
progreim is adequate. 

9. Pev/ of them feel that the guidance 
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orientation program into their school is 
adequate. 



TABLE 1 



SU1-II.IARY OP DATA REELED EY QUESTIONS 1 THROUGH 33 
ON THE ADMII-TISTRATORIS SURVEY 
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The second section of the Survey contains seven 
questions concerning the administrator's opinion 
about the interpersonal relationship that exists 
betv;een him and his counselors. Table 2 presents 
the results of this section of the survey. 

The greatest agreement comes on items 39^ ^2, and 
43« These items reflect the administrators' 
impression that their counselors are tuned into them, 
understanding the intent and emotion of their 
communication. Strong agreement also exists on 
items 40 and 4l, indicating that counselors are 
seen as giving their full attention to interpersonal 
communications and saying what they feel to be true. 
The wide range of responses on item 38 indicates 
that the question is ambiguous and v;as therefore 
interpreted several xrnys, A similar range of 
responses to question 44 indicates difficulties 
vrith either guidance facilities (i,e,, no place to 
have a private conference avray from a phone and 
other interi*uptions) or office management (i,e,, 
use of secretaries to screen calls). 

In general, then, it appears from these responses 
that a good relationship exists betvreen guido.nce 
staff and adrainistrators , An environment exists 
which facilitates and maintains honest and open 
communication. 
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TABLE 2 



SUMMARY OF DATA REELED BY QUESTIONS 38 THROUGH 44 
ON THE ADMIMISTx^ATOR'S SURVEY 

' ' RATINGS ' '■ 
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C.uestlon 

38 

39 
40 
41 
42 

it: 



^•E = Elementary Schools 
M = Middle School 
H := High School 



The third section of the survey attempts to find 
out administrator opinion relative to the legitimacy 
and quality of different aspects of guidance programs. 
All but five of the listed guidance activities were 
unanimously accepted as legitimate activities. ' Of 
these five, three were opposed by only one adiuinis- 
trator and the remaining tv/o items i^ere opposed by 
tv70 administrators. None of the fifteen items had 
less than tv/o -thirds support. 



Tliose items accepted unanimously vxere: 

1. Keep an up-dated system of pupil records. 

2. Interpretation of standardized testing 
results. 

3. Providing career information. 

4. Individual counselr'^g. 
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5« Maintain conmiunication among the staff 
concemins pupil concerns. 

6. Provide counseling services to parents 
relative to their children in school. 

7. Serve as liaison v/ith community agencies 
and referra.1 sources. 

8. Function in the team approach with other 
pupil personnel specialists. 

9. Provide orientation activities for 
students moving from one educational 
level to another. 

10. Help teachers to plan and conduct teaching 
units wherein the materials and concepts . 
are related to guidance (e.g.^ career 
development^ self -awareness^ peer 
relationships^ decisionmaking). 

Those items with one objection: 

1. Group counseling 

2. Provide placement counseling for students 
seeking the labor market. 

3. Provide placement counseling for students 
seeking post secondary education. 

Tliose items v;ith tvro objections: 

1. Conduct research on student characteristic 
for various publics (i.e.^ teachers^ 
administrators^ parents). 
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2. Provide consultation for teachers 
(e^g., concerning student behavior 
curriculum ideas, school policy ideas, 
approaches to interaction vrith and 
among students)* 

Reviev; of the data presented in Table 3 indicates 
that strong support is given for each of the 
presented guidance activities. VJhere there are 
objections, they appear to be based on the activity's 
inappropriateness at the level supervised by the 
administrator filling out the questionnaire. 

equality of Services. 

Table 3 also provides data on how the administrators 
perceive the performance of these guidance activities 
within the Suffield public schools at the present 
time. All but four activities v;ere seen as being 
performed in a better than average fashion by most 
of the administrators. There W/^re no activities 
seen as important but neglected by more than one 
administrator. 
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Admlnl s t rat 1 ve Comments 

In all cases, administrators were positive and 
supportive of their guidance staff when ansvrering 
the question: 

"What do you consider to be the major 

strengths of your guidance staff?" 

Sample responses are: • 

"interest in students' welfare." 
"Trust with students." 

"The dedication to the premise that every 
child should have the best chance possible 
to a good education." 
"Skill in dealing v;ith individuals as 
well as groups." 

"Skill in relating to teacher groups." 
"An almost incredible ability to make 
children feel respected. Seem very good' 
at vrorking with groups of children in 
resolving classroom problems." 

Administrative comments were briefer but more diverse 

when answering the question: 

"I'Jhat do you consider to be the primary 
v/eaknesses of your guidance staff?" 

Some representative responses follow: 

"I think the guidance department needs to 



carefully determine its goals and more 
actively strive towards them^ I think, 
specifically, more group v/ork needs to be 
done* I think things will be helped when 
we develop a philosophy and goal statement 
for the 1970<s/' 

"a personal feeling that my time with coun- 
selors is not respected — interruptions*" 
"It vrould be helpful for guidance staff 
to share other aspects of building 
operations* Would lead to increased 
respect for their lives." 
"Insufficient time to accomplish their 
tasks--additional staff v7ould reduce the 
ratio of students-counselors." 
"I am also distressed at the inordinate 
amount of time given to difficult students. 
Again, more counselors are needed." 
"The work load is very heavy for one person. 
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Introduction 

Counselors at each of the three levels were responsible 
for the distribution and collection of the Teacher 
Survey instrument. All professional teaching staff 
vrere given the same instrument and tvro follow-up 
letters, three days apart, were sent to those who 
did not return it within one vreek. 

Section one of the survey (questions 1 through 33) 
is designed to elicit teacher responses related to 
such areas as the teacher-guidance relationship, use 
of and confidence in guidance services, feasibility 
of new services, and teacher attitude toward guidance 
as a helping service vrLthin the school. 

Section two (questions 3^ through 48) asks the teacher 
to evaluate his personal and professional relationship 
with the counselor (s) with ^ihom he works. The questions 
are designed to reveal the different levels of personal 
feeling that may exist beween counselor and teacher. 

Section three (questions a through o) asks teachers 
to assess both the appropriateness of fifteen vridely 
accepted guidance tasks and the quality vrlth which 
each service is presently being provided. 
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Each teacher in the school system was given a copy 
of the survey with the request to complete it and 
return it to the main office in each building* One 
hundred and thirty- three teachers in the Suf field 
Public Schools were given a survey. Forty-two 
elementary, thirty-three middle school, and ti^enty- 
five high school teachers returned the forms 
immediately or after a follow-up letter. This 
represents 83?^ return at the elementary level, 97^ 
return at the middle school level and 48^ return at 
the high school level. 
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Guidance Evaluation Project 
Suffield Public Schools 
Suffield, Connecticut 06078 
1-203-668-7384 

TEACHER EVALUATION OP THE COUNSELING SERVICES 

SURVEY FORM 

Dear Teacher: 

The guidance staff is in the process of a year-long self-study. Please 
help us by giving an honest response to each of the follo\-rLng survey items. 

Please circle the appropriate information relative to the grade level of 
the students you teach: 

Elementary Middle School Senior High 

In the following section use one of the three responses given below for 
each question. 

y s Yes N = No ? = Uncertain 

1. - Do you believe that you understand the purposes of the guidance 

program in your school? • 

2. Do you believe that counselors and teachers are trying to 
accomplish similar purposes in your school? 

3. Do you think a good counseling service can be. helpful to 

teachers? • 

4. Do you believe that you are part of the guidance program?. . . . , 

5. Is the counseling service in your school helpful to you? .... 

6. Do you have adequate time to see the counselor when the need 
arises? . . . . i 

7. Do you think the counseling service in your school is helpful 

to students? 

8. Do you think that the guidance facilities are adequate? .... 

9. Do you think the counseling service should be limited to 

students with special problems? 

10. Do you think that the counseling service should be concerned 

with the developmental needs of all students? • • • — 

11. Is the student able to see a counselor easily v/hen a need 

arises? 

12. Do the counselors keep you informed of their vrork vxith your 
students? 
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13. Have you ever requested a conference v;ith the counselor to 
discuss v/ays you ^might v/ork more effectively with an 
individual or group of students? 

ih. Is the counselor usually available within a reasonable amount 
of time when you ask for a conference? . . 

15. Are your classes often disrupted unnecessarily by counselors? . 

16. Are you able to include any developmental counseling topics 
in your classroom? (e, g. peer relationships, self -concept, 
career development, problem solving, decision making, etc. ) . . 

17. Do you think parents are sufficiently involved with the 
counseling service? ^ . . . . 

18. Do you think career development ^ould be an integrated part 
of the K-12 curriculum? 

19. Do you ever refer students to the counselor? 

20. Are you aware of counselor referrals to outside agencies? • . . 

21. Have you ever had any feedback from a referral agency? . . . . 

22. Do you think each student referred by you should be seen 
individually by the counselor? 

23. Are you aware of any group work being done by the counselors? . 

24. Do you think group counseling is beneficial for some students?. 

25. Do you think some students can be helped by an appropriate 
contingency management or behavior modification program?. . . . 

26. Do you think talking to a counselor is helpful to most 
students V7ho see one? . . 

27. Do you think that the counselors are helpful when they 
participate in a conference involving the parents of one of 
your students? 

28. Do you think the counselor should facilitate communication 
betvxeen staff members? 

29. Do you think the counselor should facilitate communication 
betv/een teaching staff and principal? 

30. Do you think it is helpful to have the counselor participate in 
staff planning meetings? . . 

31. Do you understand hovi to interpret standardized test results? . 

32. Do you feel that the guidance testing program is helpful? . . . 

33. Is the guidance orientation program into our school adequate? . 
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The statements below tell about some ways that teachers might feel about 
their school counselor. Please "score" each statement to show how you feel 
alDout your counselor (s). 

Mark each statement on the following scale: 

Mark 1 - If the statement is very true (you feel 

strongly that it is true). 
Mark 2 - If the statement is probably true. 
Mark 3 - If you Just cannot say about this (use 

as little as possible). 
Mark 4 - If the statement is probably not true. 
Mark 5 - If the statement is definitely not true. 

3^1-. He or she respects me (The rest of the items will all use "he", 

no matter if the counselor is a woman) (3^) 

■35. He tries to see things the way I do and understands how I 

feel • ^35) 

36. His interest in me depends on vrhat I am talking about (36) 

37. He tells me his opinions more than I want to knovf them .... (37) 

38. It seems to bother him when I talk or ask about certain 

things • ^ v3o) 

39. His feeling tovrard me depends on hov; I feel toward him .... (39.) 

kO. It is hard for me to know what he is really like as a person. . (40) 

41. Sometimes he is warm and friendly; sometimes not so friendly. . (^1) 

42. He does not realize how strongly I feel about some of the 

things we discuss v^2) 

43. There are times vrtien I think vrhat he says does not show what 

he really feels v ^3; 

44. He hurries me through my business with him .... m 

45. I often feel that he has more important things to do v:hen I 



am talking to him 



. (^5) 

46. He usually understands all of what I say to him (46) 

47. Even v;hen I can't say vjhat I mean clearly, he still seems to 
understand me . 

48. It seems that things (like the phone) often interrupt us v;hen 
we ' re talking . 

Listed below are elements of a counseling and guidance program. Will you 
please evaluate the counseling and guidance services as you see them 
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operating in your school. There are two columns; one on each side of the 
pa^e. The column to the left represents your feoling about the advisability 
of^the service being offered by counselors, in general. The column on the 
rirht represents your feeling about vmether or not the counselors at your 
school are actually performing this service up to expectations. Answer the 
questions in the left hand column by checking either "Yes" or No. Answer 
the questions in the right, hand column by using the following rating scale. 

6 = excellent, 5 = above average, 4 = average, 3 = belov; average, 
2 = very poor, 1 = no basis to judge 

Should counselors ■^•niat is the quality of this 

perfom this service? service as it is now 

performed? 

Yes No • 

(6, 5, ^, 3, 2, or 1) 

(49) (50) a. Keep an up-dated system of • 

pupil records _____ (51) 

(52) (53) b. Interpretation of standardized 

testing results ...... (5^) 

(55) ' (56) c. Providing career information (e.g,, 

occupational, educational, etc.) (57) 

(58) (59) d. Individual counseling (e.g., educational, 

social, vocational, personal or some 

combination) (oO) 

(61) (62) e. Group counseling (e.g,, classroom groups, 

smaller groups, personal concerns, 
achievement, peer relationships, personal ' 



hygiene, etc 



(64) (65) f. Maintain communication among the staff 

concerning pupil concerns 

(67) (68) g. Provide counseling services to parents 

relative to their children in school . . - 

(70) (71) h. Serve as liaison with community agencies 

and referral sources 

(73) ^ (74) i. Function in a team approach \rith other 

pupil personnel specialists 

(76) (77) J. Provide orientation activities for 

* students entering post-secondary 

education ^ 

(7q) (80) k. Provide placement counseling for students 

seeking the labor market - 
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Should counselors 
perform this service? 



Yes 



No 



(82) . 

(85) . 

(88) . 

, (91) . 



(83) 1. 



(86) 



(89) 



(92) 



n. 
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What is the quality of this 
service as it is now 
performed? 

Rating 
(6, 5, 4, 3, 2, or 1) * 



Provide placement counseling 

for students entering post-secondary 

education 



Conduct research on student characteristics 
for various publics (e.g., teachers, 
administrators, parents) . 

Provide consultation for teachers (e.g., 
concerning student behavior, curriculum 
ideas, school policy ideas, approaches 
to interaction with and among students). • 

Help teachers to plan and Conduct teaching 
units vrherein the materials and concepts 
are related to guidance (e.g., career 
development, self-av;areness, peer 
relationships, decision making) 



m 



(87) 



(90) 



(93) 



1. What do you consider to be the major strengths of your guidance staff? 
(Please be as specific as possible.) 



2. Vmat do you consider to be the primary weaknesses of your guidance staff? 
If possilsle, include recommendations for improving these weaknesses. 
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FlndlnfTs and Discussions 



Section One (items 1 throup;h 33) > Table 4 presents 
the summary of the data obtained from the first 
section of this instrument. Most of the teacher 
responses to this survey indicate a positive and 
productive relationship v;ith guidance personnel. 
When the data is reviewed for a high percentage of 
positive responses on the same question at all three 
levels, the following impression of teacher-guidance 
relationships is indicated: most teachers believe 
that they understand why guidance is in the public 
schools, feel that instruction and guidance goals 
are often similar, and that teachers often do 
developmental things in the classroom. Many teachers, 
therefore, feel a part of the guidance program. (Items 
1, 2, 3, 4, 16). A great majority of the surveyed 
instructors agreed that counseling, both individual 
and group, and behavior modification techniques are 
helpful v;ith some students, that counseling is 
generally helpful, that counselors have been used 
for consultation on class problems, and that 
students are referred to counselors. Most teachers 
also feel, however, that* guidance should not be 
limited only to special problem children but also 
should be concerned v/ith the developmental needs of 
all children. (Items 5, 9, 10, 13, 22, 24, 25, 26). 
As a communication facilitator, most staff members 
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consider the counselors to be effective during 
conferences with parent s^ and feel that the counselor 
should help facilitate communication among staff 
members. (Item 27 9 28), 

The impression of teacher-counselor relationship as 
indicated above is based on a high degree of agreement 
among faculty at all three levels. A review of the 
data for sizeable variations in responses from level 
to level or a consistently low response across all 
three levels indicates problem areas that may deserve 
further attention. One of the problem areas identified 
in this section is concerned with inadequate time for 
teachers to see counselors, although the counselors 
are available. (Items 6, l4). 43^ of the elementary 
staff, 76^ of the high school staff, and 27^ of the 
middle school staff feel that there is not enough 
time to see the guidance counselor. 

A second problem area involves communication between 
guidance and teachers about students referred for 
counseling, referrals to outside agencies, and feed- 
back on these services. (Items 12, 20, 21). A 
reviev; of the data indicates that in the first two 
areas, services appear to decrease as the grade 
level increases. That is, the elementary staff feels 
better informed about referred students and is more 
aware of outside referrals than the high school staff. 



ERIC 



82 



When the area of providing feedback to the staff 
from outside agencies is studied, it appears as 
though almost 50^ of both the elementary and high 
school staffs feel that they have never been 
involved in this process. 



A third problem area is related to guidance facilities. 
(Item 8). At the elementary school, where one counselor 
is servicing three buildings and has a small working- 
counseling area, 75J^ of the staff feel the facilities 
are inadequate. At the high school^ 35^ and at the 
middle school only 27^ feel facilities are inadequate. 

A fourth problem area involves the guidance testing 
program and the guidance orientation program. (Items 
32, 33). Both areas received such a high percentage 
of uncertain responses, it is assumed' that most faculty 
members are unaware of these prograjns. 
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Section Two (Items 3h thrQup:h 48) > Table 5 presents 
a summary of the information derived from the second 
section of the survey. An examination of the data 
in this table indicates that under most circumstances, 
the teacher-counselor interpersonal relations are 
good to excellent. The strongest positive relations 
were expressed by the elementary staff toward their 
counselor. As the middle school and high school data 
is exajnined, there appears to be a wider range, of 
impressions as the number of counselors serving each 
school staff increases. At the high school level, 
where three full-time counselors are assigned, several 
faculty members commented that it v;as impossible to 
answer the questions in this section because their 
opinions of different counselors varied so much. 

Tihile there are no outstanding problem areas evident 
in the area of teacher-counselor interpersonal 
relationship, strong evidence that conversations 
between counselors and teachers are often interrupted 
by phone calls is presented in the response column 
for Item 48. It is assumed that these interruptions 
are annoying and / or inconvenient and, therefore, 
represent an area- requiring some review. 
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Section Three (Items a throup:h o^ . Table 6 offers 
the results from the teacher evaluation of the specific 
program components In terms of both their appropriateness 
and quality of the current guidance program. All of the 
Items received a majority of teacher approval relative 
to their legitimacy as guidance services. The four 
least supported services and their percentage of 
support were: conduct research on student character- 
istics (m) 65^; provide orientation activities for 
students entering post-secondary education (j) Qo^i 
provide placement counseling for students seeking 
the labor market (k) 8l^j provide placement counseling 
for students entering post-secondary education (1) 84^. 
VJhile these are total figures, when each of the three 
levels is examined for their response pattern it is 
found that the high school staff places higher priority 
on placement counseling services than do the middle 
or elementary staffs. For obvious reasons, then, the 
need to have placement services is expressed at the 
high school level. 

When reviewing Table 6 for evaluation of the present 
services, it becomes evident that most of the responses 
are 6»s (excellent) or 5's (above average). The range 
of responses on a particular item increases as staff 
members are working with more than one counselor. 

r" 

This trend is particularly evident in the high school 
and suggests at least that different members of this 
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staff are perceived as providing similar services 
that vary in quality. 
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Recommendations # 

1. Teacher and counselor schedules should be examined 
at the Elementary and High School in order to 
find the best common time for teachers and 
counselors to get together.^ Counselors should 

do whatever possible to facilitate meeting teacher 
needs vrhen teachers are free from school respon- 
sibilities. 

2. A review of the process by which students are 
referred to outside agencies is suggested. 
Means by which teachers are to be kept informed 
as to a student's case development must also 

be reviev;ed and implemented. 

3. An inservice program or some other informative 
process is needed to make staff members more 
av;are of the referral process and to encourage • 
their participation. 

4. A reviev; of counselor needs and the present 
facilities at the elementary school in order to 
assess how guidance services might presently be 
hindered by the current situation of having one 
office service three schools. 

5. A review of counselor needs and the present 
facilities at the high school is suggested. 
(Since this survey v;as taken before the recent 
guidance suite renovations, teacher feelings 
about guidance facilities may have changed.) 

6. The guidance staff should review its testing and 
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orientation programs* Once they are articulated, 
the staff should be informed. 

7. The guidance staff should revievr the phone as 

a source of interruption during teacher-counselor 
conversations. Use of secretaries or student 
aides to screen and hold calls should be 
considered. 

8. The high school guidance staff should attempt 
to Identify the differentiated responses to 
their services. 
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Written Responses 
Tv;o questions were included in the teacher survey 
that required a vrritten response. More than 90^ 
of those teachers involved in the survey responded 
to these questions. The information provided helped 
to specify concerns they had about the guidance 
staff and program. Samples of representative responses 
are provided here. 

Question No. 1. 'Vnat do you consider to be the 
major strengths of your guidance staff?" 

Elementary Schools 

"The feeling of rapport and empathy extended to whom- 
ever has contact. with our member of the guidance 
staff." 

"Willingness to listen. Availability. Promptness 
with vxhich the problem is handled. Suggestions for 
the use of materisils to handle certain problems." 

"Personality- -genuinely concerned, friendly, attractive 
personnel. Warn concern for others' vrelfare. Practical 
suggestions. Good follow- through and check-ups. Cases 
not discussed outside."- 

Middle School 

"Ability to help teajns evaluate and set up plans to 
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meet student needs. Compassion for students in this 
age group — also am understanding of the needs of an 
adolescent. Excellent knovrledge of the place of 
guidance in education. Ability to communicate 
effectively vd.th staff , parents, and students." 

"Genuine concern for kids. Handles parent contacts 
vxell. Helpful \r±th some problem children. Not one 
sided--pro teacher or pro student--keeps good 
balance." 

"Excellent communication with staff. Tasks efficiently 
done." 

High School 

"I feel the major strengths of the department are 
that they provide a vride variety of sGrvices-"not 
just the post-secondary aspect." 

"Undoubtedly, their V7armth and concern for the 
students they serve. VThen I need some information 
about students or some help in attempting to solve 
a ticklish situation, I feel I can get some help 
(and plenty of sympathy) from the guidance staff. 
A marvelous staff!" 

"Placement of college-bound students, counseling 
problem students (discipline, failures, home and 
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family problems, special students)." 

"Relations vrlth staff (applies to some members of 
the staff). For this reason, this type of evaluation 
for high school staff was very difficult, and, perhaps, 
invalid. The ratings for the staff reflect both 
positive and negative responses since there are four 
counselors to consider." 

"Willingness to undertake task analysis and evaluations 
in order to improve the services offered." 

Question No. 2.. "l^hat do you consider to be the 
primary weaknesses of your guidance staff? If possible 
include recommendations for improving these weaknesses. 

Elementary Schools 

"Not enough hours in the day." 

"She's e^qpected to do too muchl We need a counselor 
at Spaulding School and one for the primary grades." 

"Not available often enough. Not enough of them. 
Their role is not clearly defined and T feel people 
are not sure how and v;hen to call staff members in 
other than for consultations with parents vrhen 
guidance is working -^^dth a fojnily." 



"Our testing program is very inadequate. A child 
has to wait several months to be tested. Then it 
is usually several months before results are made 
known. We should increase the number of people 
able to perform this service." 

Middle School 

"Not enough feedback about students and feelings 
toward school, teachers, curriculum." 

"Communication of problems individual students dve 
having in other areas (to the student's exploritory 
teachers). Lack of promptness in the handling of 
minor schedule changes." 

"At some points in time too much is going on (this 
evaluation may be part of the problem) and the 
counselor is too strung out." 

"Inability to spend more time working vrLth students 
and staff due to heavy load. Reduction of the pupil 
to counselor ratio VTould enable counselors to be 
more effective. Increase in secretarial time would 
help reduce the tremendous ajaount of time spent on 
paper vrork." 

Hiph School 

"Failure to place students in non-college type ■ 



programs. Even though probably 6ofo of the students 
do not go to college, emphasis is placed on college 
students. The guidance department looks dovm on 
any student not going to college." 

"Does not ' shoot-f rom-the-hip» . Many times does 
not tell student and/or faculty member the real 
truth at hand. Telling it like it is, rather than 
V7hat someone v:ants to hear is the function of any 
guidance system. Be truthful even if it hurts." 

"Not enough time for conferences with teachers." 
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COUNSELOR SURVEY - A TASK ANALYSIS 
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Introduction 

The current Needs Assessment Study is designed to 
collect data on how a number of parents, teachers 
and other populations perceive the guidance staff, 
its services and the appropriateness of guidance 
activities. In order to assess the relationship 
between the various perceptions of guidance services 
and the reality of a counselor's day, a Task Analysis 
Study was designed in 1972 and conducted between 
December of that "year and March of 1973. The 
Task Analysis findings vrere presented to the Suffield 
Board of Education in May, 1973. Because the Task 
Analysis Study led to the current Guidance Evaluation 
Project, because it provides valuable data on the 
counselor's day, and because it is, in fact, part of 
the total Needs Assessment design, parts of it are 
presented here. 

Each of the six counselors in the Suffield Guidance 
Department was responsible for participating in the 
development of appropriate research instruments and 
then for recording every task' during forty consecutive 
working days.* 



* The selection of this design element 
vras made after considerable discussion 
and e:q)loratlon. At the onset of this 
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proJect-^ the guidance staff had the 
options of collecting da*ta on random 
days throughout the school year, 
recording data on designated days 
for several months , or recording data 
for a certain number of consecutive 
working days. The third option was 
selected for several reasons: first, 
it provided a condition in which the 
counselor's proficiency and accuracy 
at recording tasks would be maximized; 
second, it insured that every counselor 
would be able to meet the criteria of 
forty consecutive days. Random or 
designated days placed too much stress 
on all counselors being at work on 
given days; third, the Hawthorne effect 
was minimized; fourth, this consecutive 
day design provided the greatest amount 
of workable data within a time period 
that would allow for data analysis and 
the presentation of a written report 
to the Board in the middle of May. 



Regularly scheduled meetings were held to compare 
results and to further refine the instrument. 



It was most important to develop a task analysis code 
that would permit uniform and organized reference to 
the wide variety of tasks performed each day through- 
out the guidance department. The May, 1972, Pennsylvania 
Department of Education publication entitled Guidelines 
for Self - Study of a School District Guidance Program 
offered a good initial list for the development of 
this code. Over a period of several weeks this listing 
was modified to meet the indigenous needs of our 
particular work situation in Suffield. The Guidance 
Task Analysis Code Sheet--Form No. S-^-was finally 
devised and used for the study. It is provided for 
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the reader on page 90 • 

Instiaimentation was also necessary to record the 
tasks as they occurred throughout the day. The 
Pennsylvania Self-Study did not have this type of 
specialized form. The Guidance Task Analysis 
Sheet — Form No. 4--was developed and used by the 
department. This form is to be found on page 9I. 
Each counselor always had these sheets with him. 
Within a week or so it became part of the day's 
activities to record each task as it was completed. 
Task analysis sheets became the backbone of the 
study. They provided not only raw data about 
frequency and time use for specific tasks, but also 
provided explanatory comments about those tasks. 
Information about phone use, length of the working 
day, and frequency of meetings with diiFferent staff 
members was also obtained. 

Vnien the eight weeks of tasks were recorded, each 
counselor transferred information to eight Data 
Summary Sheets and final Data Sheets. Tliis trans- • 
position provided the first graphic representation 
of a week's work in term of time spent on given 
tasks. A total time as well as a breakdovm of time 
spent vrith people or on the phone was also shovm 
graphically. 
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Suf field Public Schools GUIDANCE TASK AH'VLYSIS CODES 



F§9m 



1. • SEEING 
A. 



STIJ]:)^%?ITS IIIDIVIDUALLY 

School -rolaoed proLloms 
(attendance, achievement. 



_ ^ teacher 

pupil conflict, rais conduct) 

B. Coliecse selection 

C. Personal-emotional problems 

D. Nev7 pupil registration 

E. Schedule adjustment 

F. School program planning 

G. Test and record interpretation • 

H. Transfers out of school 

I. Other _ - 
J. Career selection 

» K. Feedback to students 

L. Tutoring 
2. SE^miG STUD?JTS 111 GROUPS 
A. oiri^-ill .•:rout)s 

1. Scnool-related problems 

(grades, misconduct, attendance, 
pupil-teacher conflict) 
College-career discussions 
Discussions related to self 
understanding, relations vrith 

adults 
e 



2. 
3. 



peers, relations v/ith 



4. Orientation to guidan 

5 . P e r s o nal - emo t ional 

6. Orientation to nev/ school 

7. School program planning 

0. Other "9. Formal Coiimiittee 
B. Class T^rouT) size 

1. Orientation to guidance 



2. 



Registration 



3. 



School prograra planning 
HuiTian development exercises 
C, Lar:'':Gr than class size 
* 1. Orientation to 
2. Registration 



"*^:uidajice 



3. 



3. 



A/ 
B. 
C. 
D. 



School program planning 
T 3STir:G ACTIVITIES 
Adiirinistering tests 
Arranging for test proctors 
Planning testing prograjn 



Ordering, distributing, 
collecting test materials 
and test fees 
B. Organizing testing schedule 

F. Transmitting test results 
to teachers 

G. Transmitting test results to 
coller^es a,nd universities 

l[. TEL^'lPITOir^ OR III P^RSCN COIIF-IR^IICES 

3Tud:;::it 



PAR; 



A/ 

B. 
C. 

D. 

J- 

ERLC 



:;TS cc::c:^ii::iKG a 

School related problems 
misconduct, teacher 



racies , 



6. 



Collet 
Group 



pupil conflict ; 
j^e-career discussions 
discussions related to under- 
standing child grov/th and development 
Pars onal - emo ti onal p roblems 
Oxucntation to guidance services 
Registration of ne\r pupils 



G. Schedule adjustment 

H. School progroja planning 

I. Test-record interpretation 

J. Transf ers/vrithdrav;als from schoc 
K. Tutoring: L. Medical: M. Other 
5. WORKING IJITH STAFF 



A. 
B. 



Arranging and/or participating 
in conferences 



C. 



1. 
2. 



i: 



Consulting regarding class 
problems 

Conferences about a particular 
student 

School related problems 
Personal- emtotional problems 
^. Schedule adjustment 
4. Test record interpretation 
Medical records 
School records 
Information to teachers about 
special pupil problems 
(medical, psychological, etc.) 
Group discussions regarding 
child grov/th and development 
Written info rraat ion to staff 
Other 

WO RICIITG WITH RECORDS 

Keeping records of referrals 
Preparing recorrmiendations 
Preparing & requesting trans crii 
Tabulating credits for gra.duatic 
Transferring test results or 



D. 



E. 

F. 
G. 



A. 
B. 
C. 
D. 
E. 



7. 



F. 
G. 
H. 
I. 
K. 
L. 



other inforiiiation on to records 
Writing passes for student apptc 
Other 

Task •a.nalysis activities 
Mail J. Updating records 
Revievring student ' folders 
Giving lunch tickets 
OTHER ACTIVITIES 

A. Conferring vrith pupil personnel 
v/orkers about referrals 

B. Conferring v/ith school psycho- 
logists about referrals 

C. Conferring v;ith other ref .source. 

D. Record/info preparation for 
referral to pupil personnel 

E. Record/info preparation for 
referral to school psychologist 

•F. Record/info referral to other 

G. Arranging schedule for college 
representatives and employers 

H. Conferring v; college reps & emp: 

I. Writing counseling reports 
J. Attending meetings 
K. Psychiatrics L. Lunch/coffee bl 
M. Favors N. Professional reading 
0. Public relations 

P. Travel 
Q. Other 
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When the eight Data Summary Sheets were completed 
by each counselor it v/as important once again to 
convert the graphic data back to a form which would 
yield necessary information for selected graphs* 
Three instruments were used to summarize all of the 
data and to facilitate the development of individual, 
school, and department task analysis graphs • 

Findings and Discussion 
Cateftory I: Seeing Students Individually . This 
first category comes to mind when most people think 
about counseling and guidance • Many laymen think 
that social-emotional problems consume most of a 
counselor's time. The collected data reveals, how- 
ever, that during this study, students saw their 
counselors for tvrelve to fifteen different reasons. 
The specific reason for personal visits \rlth a 
counselor varies in a predictable way as the age of 
the counselee matures. ... 

It is expected that the elementary school counselor 
will spend less time vrith students than vrLth staff, 
and that as the student grows tovrard young adulthood 
he vjill be increasinG3y more independent to seek and 
receive assistance from adults other than his parents 
These adults may include his counselor. Task analysi 
data demonstrates that an increased amount of time 
was spent vrLth individual students as the age of . 
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students increased, 6^ of the elementary prograjn, 
20,4^ of the middle school program, and 26,5^ of 
the high school program was devoted to individual 
students during this study. Table 8 presents data 
for each counselor for the seven major categories. 

The type of problem that served as the focus of 
counseling also varies with the age and develop- 
mental need of the child. With these needs in mind, 
it is expected that more counseling related to 
adjustment to a new environment (i.e. the school) 
would occur in the elementary grades; emotional- 
social problems would predominate in^the pre-adolescent 
years, and that college and career selection would 
be of primary concern in the high school years, Tlie 
data appears to support this trend, in a general way 
at least, Vlhile working individually with children, 
the elementary counselor spent most of her time on 
school related problems {5^%)* The middle school 
counselors on school related problems (l8^) and 
personal-emotional problems (22^), The high school . 
counselors spent the most time on school related 
problems but also a significantly greater amount on 
college selection, schedule adjustment, and career 
selection than the elementary and middle counselors. 
It is important to note that the high school guidance 
counselor, while often seen as discussing only college 
placement and career selection, in fact performs 
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the full range of individual counseling services. 
Included in terms of time spent with individual 
students are 24^ for school related problems, \jfo 
for college counseling, 19^ for schedule adjustment, 
and hio for career selection. If this study were 
designed for early fall, however, it is suspected 
that the percentage of individual counseling time 
centered on schedule changes and college selection 
would be significantly higher. 

Review of the data also illuminates the relationship 
between counselors with administrative responsibilities 
and their counseling patterns. The three counselors 
with the most direct administr^^tive responsibilities 
work vrith students the least amount of time and spent 
the greatest amount of time working with staff. It 
appears safe to say then, that administrative and/or 
major coordinating and organizing activities, decrease 
the counselor's time with individual students and 
increases his time consulting with staff members. 

Student Demand for Individual Counseling , The time 
spent vrith individual students is upon the request 
of students at least the majority of the time, Tnat 
is, at least six out of every ten counselor appoint- 
ments with students are a response to student request 
for counseling. In all schools, guidance offices 
and appointment-making procedures are convenient 
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enough so that it is felt that this student demand 
represents a good indication of student needs for 
services. More than 30% of all student contacts 
with counselors throughout the system are not made 
l^y appointment. This might indicate both the 
availability of guidance personnel and the demands 
made for immediate service. The reader is directed 
to Table S which presents the data on appointments* 

Summary Statements . 

1. Counselors spend a larger proportion of 
their work day vrith individual students 
as the student grows older* 

2. Students make more demands for counseling 
services as the students mature* 

3. Counselors see students individually for 
tvrelve to fifteen major reasons. School 
related problems, personal-emotional, 
schedule adjustment, college selection 
and career selection are the five most 
frequent reasons • 

4. Seasonal activities such as scheduling 
and college counseling are not fully and 
accurately reflected in the recorded data'; 

5. When compared vrith their colleagues, 
counselors who spent the least a^mount of 
time with students in individual counseling 
are the ones v/ith the most administrative 
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and/or organizational and organizing 
responsibilities* These counselors 
spent the greatest amount of their time 
with staff members* 

The major portion of individual counseling 
is initiated by the student and in most of 
these cases the student is serviced 
immediately. 
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Catep;ory II - Seeln/^ Students In Groups , Review 
of the eight weeks • data shows that 11^ of guidance 
time at the elementary level is utilized with students 
in grou^^s while 6.6^ is used at the middle school and 
3^ at the high school^ .Category II is divided into 
three major areas: small groups, class group size^ 
and larger than class size. 

The greatest amount of the guidance counselor's tima. 
with groups at the elementary level is spent with 
Duso and OJemann materials in the classroom. 77?^ 
of all the counselor's time ^with group work is spent 
in this type of human development activity with 
youngsters. About 12^ of her time with groups is 
spent with a small student -advisory group. The 
counselor and the principal share the leadership 
role with this group. The 11^ of total guidance time 
at the elementary school exposed the counselor to 
three hundred children and eleven teachers. It took 
approximately five hours out of each recorded working 
week. Virtually no time is spent with groups larger 
than class size. It is felt that guidance counselors 
at the elemental^ level can justify time spent in 
the classroom on ..human development programs if there 
is also an emphasized teacher training component to the 
in-class program. Given time and training, teachers 
should be able to bring the Duso and OJemann programs 
to their students with the counselor or another trained 
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member of the staff performing only maintenance 
activities • Vfhen this point is reached much less 
than 11^ of the counselor's total time might be 
spent in this activity. 

The 6.6^ of total time which is spent with groups 
in the middle school is comprised primarily of work 
with small groups. These groups are initiated in . 
many cases by students who recognize that a problem 
exists within a group but who are unable to resolve 
it without the counselor's help. In some other 
instances, groups volunteer to gather regularly to 
discuss something of interest. In still other cases, 
the counselor initiated a group in order to provide 
a therapeutic environment — a support system — for a 
student who is having difficulty in school. One 
counselor is co-lea'ding a human relations group of 
seventh graders and .is also running a discussion 
club during one activity period each week. In both 
these cases, self understanding and relationships 
with peers and adults are frequent topics. 

Tvro of the four counselors at the high school are 
also participating in the human relations program. 
Groups of students also meet with counselors to 
discuss college selection procedures. At the high 
school some groups of class size and some groups 
even larger than that have been addressed in terms 
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of both registration infonnation anc? college selection 
and application. 

Only 4.2^ of the entire department's time is invested 
in working with groups. Tlie efficiency of information 
dissemination to groups and the positive effects of 
counseling in groups is too well know to be able to 
accept this figure as being an adequate one. The 
primary reason vrhy so few groups are currently being 
conducted may be due to school schedule difficulties. 
Positive attempts should be made to increase use of 
group work in both information dissemination and 
counseling. 

Summary Statements . 

1. 4.2^ of the entire department's time 
was spent with groups. 

2. .Time spent with students in class 
size groups is greatest at the 
elementary school. 

3. Time spent vrlth students in small 
groups is most frequent at the middle 
school. 

4. Counselors with specific training in 
the human relations program tend to 
spend the most time working with 
groups of smaller than class size. 

5. It is strongly suspected that there 
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is a greater need for group work 
than is presently being met. The 
needs assessment part of the Self- 
Study will specify the nature of 
this need. 

Category III - Testing; Activities . Counselors In- 
vested the least amount of time In testing over the* • 
period of the study. This can be explained in several 
ways: first, the P. S. A. T. and S. A. T. tests for 
high school students v;ere given on November 4, and 
December 2, before the recording of guidance tasks 
began. Second, the Suffleld standardized testing 
program v/as restricted this year to sample populations 
In the fourth and fifth grades and the entire sixth 
grades. In both cases the counselors In charge were! 
responsible for the distribution and collection, but 
not the administration, of the tests. Teachers were 
responsible for test acJmlnist ration. Third, the time 
spent on organizing, ordering, and distributing the test 
materials was recorded In the "other" category by the 
Acting Director of Guidance because it was not a usual 
guidance responsibility for him to perform. 

Summary Statement . 

1, Every counselor spent the smallest 
percentage of his time during the 
time of the study on testing 



activities* 
2* If the study were to extend over 
the course of the school year, the 
high school counselors would 
probably invest a slightly higher 
percentage in this category because 
of the P. S. A. T,»s and S. A. T.'s. 

Categjory IV - Telephone and In Person Contacts With 
Parents Concerning Children > A trend outlined in 
Category I correlating the increased demand for 
individual counseling with the age of the counselee 
finds a reverse trend in this category. It appears 
from an examination of the percentages of total 
time spent in this category that less counselor 
time is spent discussing student problems vxith 
parents as the student gets older. The elementary 
counselor spends 6^ of her total time with parents, 
the middle school counselors Q.lfo of their time, 
and the high school 4. 3^* It is suspected that the 
6^ at the elementary level should be considerably 
higher. However, because many parent conferences 
were held with teachers and/or other consultants, 
they were recorded under a different task code. 
Of the forty-nine appointments which v;ere held with 
parents of elementary children, 50fo of these v;ere 
not by appointment, and fifty-:one phone consultations 
were held--tv70-thirds of which v/ere parent initiated. 
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Table 10 presents data on phone use, . These facts 
indicate that much more than 6^ of the counselor's total 
time was involved with parents. The calls were 
concerned with school related (62^) and personal- 
emotional (26^) problems. A fact that does not show 
up on this task analysis is the great amount of time 
spent with parents discussing school programs (e.g. 
non-graded, open classroom, independent progress) 
and also providing professional assistance on child 
rearing practices. 

The guidance staff at McAlister Middle School invests 
8.1^ of their total time in Category IV. This per- 
centage is also assumed to be deflated because of the 
fact that much of the time spent with parents is 
shared vrLth the teaching and consultative staffs^ 
Team teaching (a teaching model which will be 
discussed in relation to the next section) has 
facilitated this type of parent-,teacher-child 
conference. It is interesting to note that 32^ of 
the time spent with parents at the middle school 
reflects registration related activities. 3^/^ is 
spent on school-related activities and 10^ on personal- 
emotional problems of students and/or parents. The 
elementary counselor spends only 9^ of her time oh 
this task. It is believed that these differences 
reflect different methods of processing new students 
in Suf field. A close examination will be made of 
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these methods in order to assess the one which is, 
most efficient for meeting student needs at each 
level. 

As in the elementary school, parents of sixth and 
seventh graders initiated most of the phone contacts, 
but this trend reverses itself in the transitional 
counselor position with grades eight and nine/ In 
this position, most of the contacts were initiated 
by the counselor* The data indicates that the bulk 
of time was spent on school related problems with 
only l4^ on scheduling* The reason for these phone 
contacts must be examined more closely in the needs 
assessment part of the Self -Study program. 

The high school program spent an average of ^.3^ of 
their time on Category IV. Their appointments with 
parents were significantly fewer in number^ than at 
the Kindergarten-seventh grade levels. Phone calls 
with parents vrere also much fevrer in number. The 
high school guidance counselors, however, vrere 
similar to their colleagues at other levels in that 
they spent large proportions of their time discussing 
school related and personal- emotional problems with 
parents. 13^ of their time v/ith parents v/as spent 
discussing career-college decisions. Prom other 
data, v;e suspect the greatest part of this centered 
around college information* 
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Summary Sta>tement3 » 

1. As the students grow older, their 

parents' telephone or personal 

contact with the guidance counselor 

decreases until grade eight, 
2# School related and emotional 

problems are the dominant topics 

of discussion for the parent 

contacts through the twelve 

grades • 

3, After grade eight, career and 
college information increases in 
frequency in discussions with 
parents • 

4, Frequently parent contacts are 

with counselors and other education- 
al personnel. 

5, The organizational pattern of the 
school in which a counselor works 
is thought to be a major factor in 
determining guidance functions. 

Category V - Working With Staff . Each vreek, an 
average of fifty- seven hours is spent by counselors 
throughout the system consulting with staff members 
concerning classroom and student problems. \l±ih 
the exception of two counselors, this category 
represents the major portion of time spent over an 

118 



eight week period. Tne category represents the 
single largest investment of time for the entire 
guidance department (28.65^) and of the elementary 
{klfo) and middle school (24.9^) programs specifically. 
Obviously, this is a major area of guidance services 
and is vrorthy of close scrutiny. 

All guidance counselors work \^th many different 
specialists within the educational community. 
Teachers, learning disability personnel, administrators 
parents, and students are only a few of the people 
whom a counselor associates with in his counseling 
activities. The sixth page of the Data Summary 
Sheet (Appendix E) listed fifteen different categories 
of school related personnel. The counselors soon 
found this list to be inadequate. To it would have 
to be added such categories as tutor, secretary, 3-R 
representative, protective services investigator, 
college representatives. Board of Education member's, 
and other tovm officials. 

Nowhere in the guidance department is this aspect 
of the counselor's role more evident than at the 
elementary level. The data clearly shows the 
tremendous amount of time required to coordinate 
personnel and services. 28. 8^^ of the elementary 
counselor's total time in Category V is spent 
arranging for conference's. This is tvrlce as much 
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time as was spent consulting with staff about a 
student with school related problems. This category 
represents l4.5^ of the total time spent with staff. 
Other activities that take a significant amount of 
time within this category are consulting with 
teachers regarding class problems (13*1/^) and consult- 
ing with staff concerning a student with personal- 
emotional problems (8.8^). 

4' 

Almost one -fourth of the elementary counselor's time 
is spent directly involved with staff members 
discussing children and their adjustment problems. 
This is the type of time investment the authors 
expected to find at this, level. In Suf field much 
emphasis is placed upon individualization of 
instruction and early diagnostic and remedial vrork 
with students evidencing difficulties in school. 
VJhenever this educational atmosphere exists, heavy 
demands are placed upon the individual designated 
as an expert in human grov/th and development as well 
as in classroom management. Teachers, parents, 
administrators, and specialists continuously want 
to "touch base" with this person in an effort to 
insure the most rational and appropriate program for 
the students involved. The counselor, in turn, must 
consult with the other expert r> (i.e. teachers, 
administrators, speech therapists, tutors, etc.) to 
gain the overview necessary to recommend programs 
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for individuals and groups. Perhaps more than any 
other person in the elementary program, the counselor 
has to meet with a wide range and number of individuals 
in order to provide and coordinate adequate services. 
Tlie physical realities of the elementary job increase 
the tremendous amount of time required to coordinate 
services. Working for tvra principals, servicing three 
schools, having only one office, and sharing an over- 
burdened secretary with the principal tend to make 
the coordination efforts less efficient than they 
might be. It is hoped that later portions of the 
Self -Study project v;ill clarify ways in which the 
time spent in coordinating services could best be 
reduced '-without reducing the quality of those services. 

At the middle school level, 32.1$^ of the sixth and 
seventh grade counselor's time is spent arranging 
conferences and working with staff. Less than one- 
half of this time (12.9?^) vms spent by the transitional 
eighth-ninth grade counselor with staff. In the case 
"of both counselors, the greatest amount of time vrLth- 
in this category was spent on school related problems. 
It is surprising upon first inspection that so much 
time is spent with staff within the middle school 
(24.9^). It is important to understand the educational 
structure vathin vrhich these counselors operate in 
order to better understand this data. 
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McAlister Middle School is orsanized around a model 
of team teaching which provides common planning and 
conference time vd.thin the school days for each of 
the tv;o teams at each grade level. With this scheduling 
arrangement, the middle school counselors have been 
able to set a fixed schedule of meetings several times 
each week throughout the school year. During the 
period of this study, these team meetings were used 
for conferences with parents, conferences with student, 
phase change discussions, educational referral planning, 
program development, and behavior modification program 
design and implementation. Only 29^ of total time 
with staff was spent discussing students with personal- 
emotional problems. The team schedule greatly 
facilitated vrork and communication v;ith both staff 
and students. The elementary and high school programs 
required more time to be spent coordinating staff for 
meetings. Often these meetings had to be held after 
the school day. Obviously, the more available the 
staff is for work with guidance counselors, the more 
time the counselors can spend on consultations, not 
the arrangement of same. 

Tne high school guidance department invests approximately 
twenty-three hours each week discussing student and 
school related problems with staff. In the case where 
administrative responsibilities are handled, involve- 
ment with staff increases significantly— with a 
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corresponding reduction in time spent with students. 
The chairman of the high school guidance program 
spends 365^ of her total time with staff while the 
other two counselors invest 12.6^ and l6^ of their 
total time on these activities. Of the chairman's 
365^, 32?^ is spent on school related problems, l8^ 
on arrangement of conferences, and 13.5?^ discussing 
students v/ith personal -emotional problems. Many of 
these consultations vrLth staff included the student 
and sometimes the student's parent. The other two 
counselors at the high school level also invest the 
greatest single portion of their time vjith staff to 
school related problems, and a small proportion of 
their time— 9^ and 7^ for counselors No. 4 and No. 5 
respectively--to discussion of personal-emotional 
problems. 

Role of the Counselor As Consultant . The data 
presented in Category V of this study, along with 
the available data on appointment and phone call 
distribution confirm beyond any reasonable doubt, 
that consultative services are in great demand from 
the populations serviced by the guidanca department. 
While the exact, nature; of these demands, their 
appropriateness and the quality of the counselors' 
responses are all undefined variables at this time, 
the fact that the guidance services reach almost every 
member of the educational community and are more often 
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than not requested, leads us to the tentative conclusion 
that some important educational and emotional needs of 
students are being met by those individuals (i.e. 
administrators, counselors, and teachers) who have 
been assigned this responsibility. It is also the , 
authors' feelings that the high degree of involvement 
by so many individuals in planning programs for 
students reflect a total, comprehensive approach to 
v/ork i-rlth students. This approach is felt- to be the 
most productive in terms of long range goals and is 
supported by current theory in counseling and 
educational management. The coordination of school 
personnel, students, parents for guidance services 
is a primary responsibility of counselors. This 
coordination is felt at this point to be indispensable 
to the running of a well ordered and humanistic 
educational program. The remaining stliges of the 
Self-Study will define the accuracy of this perception 
of guidance services. 

Summary Statements . 

1. 2S,6% of the guidance department' s 
time is spent working with staff. 

2. The elementary guidance counselor 
spends 41;^ of her time working 

V7ith staff. 28.8^ of this percentage 
is invested in coordinating personnel 
and services. 
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3- The physical realities of the 
elementary guidance position — 
working for two principals, 
three staffs in three buildings, 
having one small office, and 
sharing overburdened secretarial 
help- -tend to make coordinating 
efforts inefficient. 

4/ The teaming model at the middle 
school seems to account for the 
amount of time spent with staff ♦ 

5. A major proportion of time is 
spent at all levels discussing 
matters other than of a personal- 
emotional nature. 

6. Counselors spend a large part 
of their time coordinating 
services for staff and teachers. 

Category VI - Working With Records . Just as the lay- 
man is deluded about the limited types of contacts 
a counselor has with students'*, he also is often 
under the false impression that the time counselors 
are not with students is spent shuffling papers, 
copying grades, and writing recommendations. The 
task analysis data received from this section 



*See discussion of Category I 
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describes several important aspects of Suffield 
counselors' work with records, but does not confirm 
the impression of many outside the profession. 

The most outstanding piece of data is the amoiint of 
time spent during the average school day for this 
task analysis study. 30/^ of total time on records 
v;as used at the elementary school for this task 
analysis (approximately one hour and twenty minutes 
each V7eek)j 3^/^ (approximately three hours and 
fourteen minutes) at the middle school, and 17^ 
(approximately four hours and twenty-five minutes) 
at the high school. This of course does not include 
the out of school time which will be discussed at 
the end of this chapter. The staff feels comfortable 
v;ith the expenditure of this time. 

It is felt that any worthvrhile evaluation program 
in education requires the expenditure of time and 
energy for careful planning. It Is also felt that 
the value of this study In terms of the future growth 
and development of the Suffield guidance prograra more 
than justifies the time and effort expended this year. 

Another interesting part of the record data Is that 
which refers to time spent on referrals and the time 
spent on preparing transcripts. It appears that as 
a counselor works v/ith older students, he spends less 
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time writing and keeping records ahd more time writing 
transcripts. Within Category VT the elementary 
counselor expends 22^ of her time on referrauLs and 
6^ on transcripts. Her counterparts at the high 
school level spend less than 1^ on referrals and 
ik^ on the combined tasks of tabulating credits and 
preparing transcripts. In the middle school, the 
sixth and seventh grade counselor spends 9^ of his 
time on transcripts. In the cases of both the 
elementary and middle school counselor, the absence 
of guidance secretaries to do the copying of grades 
and other clerical tasks related to preparing a 
transcript results in the percentages being as high 
as they are. (At the middle school, secretariaJ. 
assistance vzill help a great deal next year.) 

Summary Statements . 

1. Counselors perform a vrlde range of 
tasks related to record keeping. 

2. Counselors dealing with high school 
students spend less time with 
referral writing and more time on 
transcript vrriting than their 
colleagues at the lower levels. 

3. Record keeping does occupy betvreen 
10^ and 21^^f of a counselor's day. 
The secretarial assistance and the 
job responsibilities of a counselor 

127 



may explain this wide variation • 
4. The task analysis study took a 
major portion of the Category VI 
for most counselors. Expenditure 
of time for task analysis is seen 
as worthwhile and necessary for 
future development. 

Category VII - Other Activities . It is suspected 
that almost every job has a few tasks that do not 
fit well into larger job categories. Guidance work 
is no different in this respect, and thus Category VII 
is part of this task analysis. Under the amorphous 
heading of "other activities" are different types of 
consultations (e.g. with pupil personnel workers, 
school psychologists, college representatives), public 
relations activities, travel, lunch, attending meetings, 
writing counseling reports, professional reading. . . . 

Category VII presents a more erratic set of data than 
any of the other six categories. The elementary 
counselor spends a total of 23^ of her time with 
"other" related activities, the middle school 
counselor spends 12.7^ of his time, the transitional 
counselor 34.4^ of hers and the three full time high ^• 
school counselors spend 27^ 42^, and l4.5^ of their 
total time respectively. It is difficult to discuss 
any meaningful trend emerging from this data. 
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\^hile predictable trends cannot be explained through- 
out Category VII, explanations are available for 
the variability in received data and some important 
statements can be made from the data about specific 
tasks in Category VII. 

The reader is first referred back to the stated 
Limitations of this study. Limitation B states 
that all possible tasks could not be outlined on the 
Guidance Task Analysis Code Sheet and that certain 
tasks "fell through the grid." It is the authors^ 
contention that counselors used different criteria 
to assign tasks to this category. As a result, not 
all entrees in Category VII are comparable froiii 
department to department with the degree of accuracy 
that exists for the first six categories. With this 
in mind, a discussion of Codes TJ (attending meetings) 
and 7P (travel) will follow. 

The time counselors spend in meetings is felt by many 
to be extensive. This impression, just as several 
others discussed in this chapter, is not entirely 
accurate. Of all the time spent in meetings that 
are not directly related to students and their school 
related problems, (7J tasks), the elementary counselor 
spends 53^^ of her time in meetings, the middle school 
counselors spend an average of 31?^, and the high 
school counselors 60.6^, 27^, and 12$^. The meetings 
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occupy an average five hours each week at the elementary 
level, two hours and forty-five minutes at the middle 
school level, and an average of twelve hours and fifty 
minutes at the high school. 

The elementary counselor invests time and energy 
into the follovring areas under the 7J category: 
planning and placement teams (P. P. T.'s) which are 
assigned to design educational programs for Suffield 
students who are having adjustment and/or learning 
problems; a 3-R Steering Committee assigned to help 
supervise and direct this special program established 
for the assistance of children who are so socially 
and emotionally disturbed that they cannot make it 
in the public school setting; the Health Committee 
charged by Curriculum Council to develop a Kindergarten- 
twelfth grade Health Education program; consultative 
sessions with learning disability personnel; a state 
department sponsored committee charged with helping 
other tovms set up 3-R units; meetings and conferences 
related to the explanation of ANISA. All these 
meetings are directly related to the consultative 
role and areas of expertise of this counselor. 

V 

At the middle school the counselors are involved in 
mssetings that vary Greatly. One counselor is involved 
V7ith the Human Relations Program and therefore attends 
meetings after school and in the evening to continue 
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his training in the area of group work and to help 
organize the program. Meetings are also held with- 
the school-related member of the police department, 
tutors, teacher aides, speech therapists, and learn- 
ing disability personnel. A total of 20.8^ of all 
time in Category VII is spent in this way by the 
counselors at the middle school. 

Tne high school counselors are engaged in an equally 
vride variety of meetings. Two counselors at this 
level are part of the Human Relations Program, one 
is a representative on the funnel committee for 
special education classes in the four towns, another 
counselor is a member of the Curriculum Council (which 
meets one full day each month). Counselors at the 
high school level are class representatives, members 
of Curriculum Council Committees, and appointed 
members of special high school study groups. The 
high school guidance staff spends 28.65^ of their time 
in Category VII in meetings. 

In addition to all the above mentioned meetings, every 
guidance counselor attends a Kindergarten -twelfth 
grade guidance meeting which is held every other week 
and also attends all faculty meetings at the appropriat 
building levels. 

Tne task code 7P refers to counselor travel. Tnis 
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code refers to an important amount of time fpr only 
two counselors — the elementary counselor vrho works 
in three buildings and the transitional counselor 
who services the middle school and the high school* 
18^ of the elementary counselor's time in Category VII 
and 6^ of the transitional counselor's time in this 
category was taicen up by travel, 

Approximately.:.one and a half hours are expended each 
v;eek by the elementary counselor on travel. In 
addition to the travel among three schools, she also 
had to make trips to Nevjington Crippled Children's 
Hospital, Squadron Line School, the Gengras Center, 
the 3-R units and several special home visits v;hen 
parents had no transportation into school. 

Each vreek the transitional counselor is assigned to 
the middle school for three days and to the high 
school for tvro days. She walks between buildings 
only when situations force her to break this 
schedule. She expends approximately one hour each 
week in her travel betv/een schools. 

School Related Activities Not Represented in This 
Study ^ During the eight vreek period in which the 
counselors recorded each task performed within the 
school day, their time v/as also required for services 
which did not fall vrithin the scope of the school 
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day. Since these demands occur in some form throu^- 
out the school year it. was decided that it would be 
valuable to report those which were actually met 
during the eight week task analysis period. 

♦ 

One Friday night an upset student came to a counselor's 
home 'and received two hours of personal counseling. 
Former students still in need of services took twelve 
hours of counselor time during evenings and week-ends. 
Ten phone calls from students and three from parents 
vxere received by counselors at home in the evening. 

A counselor was summoned by the Division of Protective 
Services to appear in court on a youngster's behalf. 
This took six hours of vacation time. Also during 
vacation a counselor met with a Curriculum Council 
Committee for tv;o days. (Fifteen hours and thirty 
minutes). Four hours of vacation time were spent in 
coordinating transportation for students who will be 
participating in a special program at CtoodvrLll 
Industries. 



Each counselor spent an average of fifteen hours 
compiling data and preparing materials for this 
department at home during week- ends and during 
\racation. Mr. Borsari, Acting Director of Guidance, 
devoted forty hours to the task analysis beyond the 
school day. 



o 133 

ERIC 



PARENT SURVEY 



Introduction 

At each building level, counselors were responsible 
for the distribution and collection of Parent Survey 
Forms • Students were assigned numbers and then 
tables of random numbers were used to select the 
student populations. Tnirty- three percent of each 
population tested vxas selected v^ith this process. 
A cover letter and a Parent Survey Form were sent 
home in an envelope v/ith the selected students. 
Homeroom teachers viere asked to make this initial 
distribution and to make note of missing surveys. 
The homeroom teachers v;ere then requested to send a 
second form, along v;ith a follov;-up letter to those 
parents who had not responded. At the elf;mentary 
level 97fo of the surveys vrere returned. Parents of 
middle school and high school students had returns 
of 6lfo and respe-ctively. All forms were 
returned to the counselors with no identification of 
the respondent. The surveys v;ere numbered as they 
v;ere received. This number became their only 
identification. The same format for the cover letter, 
the Parent Survey and the follow-up letter v/as used 
at all three levels. Only the date and the name of 
the parent coordinator changed. 

Parents had been invited to respond to open-ended 
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questions (D-1, D-2, E) on the third page of the 
survey. These responses viere copied from the 
surveys by students in the high school business 
department and placed on typed sheets for easy 
revievr. Mathematical processes required to derive 
the numerous percentages v;ere performed by the high 
school business students as v:ell. Data from the 
objective questions vras tallied by the Project's 
secretary, counselors and students. Tables of 
summary data were then prepared. These, along . 
vjith parent comments appropriate to either the 
elementary, middle or high school guidance staff 
x^rere shared ;^rith the counselors. The counselors 
were asked to respond to the data. Their responses 
make up the greatest part of the findings and 
recommendations . 

At the end of the survey instrument, parents ivere 
invited to request final reports. Well over tv;o 
hundred parents reques1;§fl , this report. 
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GUIDANCE EVALUATION PROJECT 
SUPFIELD PUBLIC SCHOOLS 
SUPFIELD. CONNECTICUT O6O78 
1-203-668-7384 

January 29, 1973 

« 

Dear Parents: 

In an effort to improve its services, the 
Suf field Guidance Department is conducting an evalu- 
ation project that involves parents, students, 
teachers. Board of Education members, and community 
asencies. This- project is being financed by a 
federal grant. You and eight hundred other parents 
have been randonay selected as a representative 
sample of all Suffield parents v;ith children in the 
public schools. The attached list of questions is 
our vray of finding out what parents know and feel 
about guidance services in Suffield. Your vrilling- 
ness to take a fev; minutes filling out the fomi and . 
returning it to school v/ith your child V7ill be 
greatly appreciated. Your cooperation is essential 
if this study is to be m.oaningful. 

If there are any questions about the questionnaire 
or the evaluation project itself, please call one of 
the counselors listed below. 

For those parents v/ho would like a copy of the 
final evaluation report, space has been provided on 
the last page of this form for a name and address. 
Reports may also be requested directly by calling 
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Mrs. Baxter at 668-7767. 

\Ie thank you in advance for your cooperation. 
Please return your survey with your child by 
Thursday, January 31 • 



Malcolm D. Evans 
Superintendent of Schools 



Mr. Leonard Borsari, Middle School Counselor 

Director, Guidance Evaluation 

Project 
Telephone - 668-738^ 

Mrs. Helen Janies, Elementary Guidance Counselor 

Parent Coordinator for Evaluation 

Project 
Telephone - 668-7301 
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Klementary Form 
Middle School Form 
High School Fom 



Guidance Evaluation Project 
Suffield Public Schools 
Suffield, Connecticut O6078 
1-203-668-7384 



PARMT SURVEY FORM 

Section I 

A. Check the type of TJersonal contacts you 
have had vrith your child's guidance 
counselor. If you have more than one 
child in school 3 please try to respond to 
these and all other questions in terms of 
the child bringing home this form. 

1. Participated in large group 

meeting or program conducted 
by the counselor 

2. Individual conference with 

the counselor 

^ 3. Conference vTith the counselor' 
and other school personnel 
(teacher, principal, nurse, 
etc.) 

4. Telephone conversation with 

the counselor 
5. Received letter or bulletin 

from the counselor 

6. Home visit by the counselor 

7. Other (Please specify) 



B. Hov/ valuable do you feel the counselor's 
services have been to you? 

^great value some value ^little value 

no value no basis to judged 

Section II 

A. Check the type of personal contacts your 
child has had vrith the guidance counselor. 
Use your knov/led^e of the contacts. Do 
not ask the child. 

1. Individual conference requested 

by the counselor 

* "No basis to judge" indicates that you are not 

familiar with that part of the counselor's services 
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2. Conference requested by teacher 

3. Conference requected by adminis- 
trator or specialist (nurse, 
reading teacher, etc.; 

4* Conference requested by the 
child 

5^ Received special materials from 
the counselor (books, pamphlets, 
catalogs, bulletins, nevrsletters, 
forms) 

6. Small group meeting organized by 
the counselor 

7. Orientation meeting v/hen the 
child moved from one school to 
another 

Regular guidance class conducted 
by the counselor 
9. Other (Please specify) 



B, Kov; valuable do you feel the counselor's 
services have been to your child? 



^great value 
no value 



_^some value little value 
no basis to judge 



Section III 



A. Before each of the follovring statements, 
indicate hov: you feel the counselors are 
fulfilling that role by circling the appropriate 
rating. Your judgments do not have to be based 
on i:)ersonal contacts . Try to make judgments 
in terms of all those things you have heard 
about or experienced V7ith the guidance 
counselors. Space has been provided if you 
v;ould like to comment on your responses. 
Please feel free to use the back of this 
sheet. 
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R:\TING SCALE 



5 « excellent or very goodj 4 = above average; 
3 - average; 2 = below average; 1 = no. basis 
to judge 



5^321 a. Helps parents to better 

understand their children's 
academic progress in school. 

^4321 b. Helps parents to better 

understand their children's . 
interests and abilities. 

5^321 c. Helps parents to better 
understand the school's 
total educational program. 
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Comment 
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Comnent 

54321 d. Assists parents 

concerning realistic 
planning for the child »s 
future. 

54321 e. Assists parents in 

making decisions con- 
cerning the child* s 
vrelfare. 

54321 f. Assists parents \Jho 
want to contact the 
school conceining their 
children. 

54321 g. Assists parents in find- 
ing community sources of 
help for the child. 

54321 h. Helps children to improve 
academically. 

54321 i. Helps children to better 
adust to the school 
situation. 

54321 j. Helps children to develop 
positive attitudes and 
values. 

54321 k. Assists children in 

assuming more personal 
responsibility* 

B. If your child were having an academic problem, 
in school^ which of the following personnel 
V70uld you be most likely to contact first? 

1. Subject teacher 

2. Homeroom teacher ' 

3. Principal ^ 

4. Counselor 

5. Nurse 

6. None of above ' 

7. Other Specify: 



C. If your child were having a social problem in 
school^ vrhich of the follov/ing personnel 
v/ould you be most likely to contact first? 

1. Subject teacher 

2. Homeroom teacher ^ 

3. Principal' 

4. Counselor 

5. Nurse 

6. None of above 

7. Other Specify: 
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V/hat do you consider to be the major 
strengths of the school guidance 
program? 



2. Fnat do you consider to be the major 
i^eaknesses of the school guidance 
program? How could these wealoiesses 
be improved? 



E. What is your reaction to this survey? 



For a Copy of the Report: 
Name . 
Address ^ 
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GUIDANCE EVALUATION PROJECT 
SUPFIELD PUBLIC SCHOOLS 
SUFPIELD, COMECTICUT O6O78 
1-203-668-738^1 



January 31 ^ 197^ 



Dear Parents: 

A fevj days ago your child brought home a 
questionnaire v;hich you vrere asked to complete and 
return. To date vre have not received the form^ but 
knov/ins the dangers inherent in a "student mailing" 
and the very- busy schedules of most households^ vre 
are sending home another form. 

Please take the time to fill in the questionnaire 
and return it to school tomorrox^r with your child. We 
are most an:cious to have your comments. 

Thank you for your anticipated cooperation. 

Sincerely, 



(Mrs.) Helen James 
Elementary Guidance Counselor 
Parent Coordinator for 
Evaluation Project 
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DATA 

Table 11 presents responses to questions 1 through 
6 on Section lA of the Parent Survey. These questions 
were designed to help establish the type and frequency 
of contacts Suffield parents have had v;ith guidance 
personnel. Parents v/ere able to indicate more than 
one type of contact. This resulted in the possibility 
of more contacts than respondents. Each of the six 
presented contacts is_ examined for the elementary 
schools (grades 1-5). the middle school (grades 6-8), 
and the high school (grades 9-12). The total number 
of responses to each category are ranked from one 
to six. The ranking indicates the degree to which 
each service is being used by parents as compared to 
the other services. Tne distribution and use of 
these services is ranked, of course, according to 
the parents' experiences vri. th guidance.'^ 



TABLE 11 



SUl'.'ILIKY DATA FOR SECTION lA - CUBSTIONS 



Question 


Slementary 
Obser- 
vations 


(N=38l) Middle 
Obser- 
Ranking vations 


(N=l85) 
Ran^^ing 


High School (N=125) 
Obser- 
vations Ranking 


1 
2 
3 

I 


11-5 
43 
92 
35 
19 

239 


2 

3 
1 

4 

5 
6 


47 
43 
37 

24 
0 


5 
1 
2 

I 

6 


14 
29 
17 

30 
40 


5 

i 

2 
1 
6 
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Table 12 depicts the responses parents made to 
question IB. This question asks parents to rate 
how they felt about the counselor's services. In 
those cases vriiere parents had more than one contact, 
it is assumed that their response indicated a general 
impression of services. A large percentage of the 
total responses v.'ere "no basis to ^udge" and some 
parents did not respond to this question at all. 
Percentages for the first four categories (i.e. great 
value, some value, little value, no value) have been 
calculated in exclusion of the "no basis to judge" 
category. The percentages in Table 12, therefore, 
reflect the feelings of only those parents who had 
some basis to judge. 

TABLE 12 
Sin-g-IAHY DATA FOR SBCTION IB 



Elementary (N=315) Middle (N=l85) High School (N=125) 

Obser- Obser- Obser- 

Hating vations ^* vations ^* vations ^* 

GV 47 37 34 3.4 15 20 

SV 52 42 39 3? 31 42 

LV 8 6 14 14 12 1.6 



NV 18 15 13 14 16 22 

NEJ 216 - Ji[2 - ^ 

W I7H Il2 



* of those parents having an experience with the guidance 
program. 
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DATA 

Section IIA of the Parent Survey contains eight 
questions designed to estimate v/hat type of personal 
contacts parents think their children have had vrith 
counselors. Summary data of parent responses to 
these questions is presented in Table 13. As in 
the case of Table 11 (lA) for questions 1 through 6, 
the respondents v;ere able to indicate more than one 
observation per question. Many parents v;ere not 
avmre of any counselor-student contacts and did not 
respond to this question. The results are treated 
in the same manner as v;ere those for questions 1 
through 6. 

TABLE 1^ 

SUI-g^IARY DATA FOR SECTION IIA - QUESTIONS 1-8 

Elementary (N=38l) Middle (N=l85) High School (N=125) 
Obs'er- Obser- Obser- 

Question vations Ranking yations Ranking vations Ranlcing 

1 13 5 ^? 1 33 2 . 

2 35 1 14 6 13 5 

3 21 2 ,7 7 2 8 

4 10 0 42 2 57 1 

5 14 4 24 3 27 3 

6 12 6 17 5 11 f 
10 0 21 .4 19 ^ 
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DATA 

Section IIB requested parents to* indicate hov/ 
valuable they felt the services of the counselor 
had been to their child. As in Table 12 (IB), 
some parents gave one rating after listing knov/ledge 
of more than one activity, many had no basis to 
judge and some did not respond — indicating they, too, 
had no basis to judge. Table l4 presents, then, 
suimary data for Section IIB. All data is treated 
as it V7as for Section IB. 

TABLE 1^ 
SUm\RY DATA FOR SECTION IIB 

Elementary (N=38l) Middle (N=l35) High School (N=:125) 



Obser Obser- Obser- 

Rating vat ions fo^ vat ions fo^' vat ions J^' 



GV 37 33 42 36 21 25 

SV 4S 43 51 54 43 52 

LV 10 9 10 8 7 8 

NV 17 15 14 12 12 15 

NBJ 230 - 64 - 25 

W IBT I08 



^ of those parents having an experience v/ith the guidance 
program 



DATA 

Table 15 data are presented for Section III, 
questions a through k. Each question represents 
a general goal for Suffield's guidance program. 
Parents at each of the three levels (parents of 
elementary, middle school or high school students) 
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TABLE 1^ 

SUI.g-URY DATA FOR SECTION III - QUESTIONS a-k 



Question 
and 

School Level 



Percentages in Each Response 
Category 
5* 4* 3* 2* 1*. 



h. 
i. 

d. 
k. 



E 
M 

H 



E 
M 
H 



T 
M 

H 



E 
M 
H 



E 
M 

E' 

M 

H 



E 
M 
H 



E 
M 
H 



E 
M 
H 



E 
M 
H 



E 
M 
H 



22 
12 



19 
1- 



16 
19 

Q 



16 
28 

22 



17 



15 
7 



10 

23 
12 



17 
27 

T8- 

28- 
24 



12 

17 

11 
IT 
15 
7 



8 



13 

6 

IT 
14 



15 

17 
12 

19" 
17 
10 

"iT" 
16 
18 

T" 

14 

12 

"IF" 

20 

4 



19 
17 
JO. 

ir 

2^ 
26 

IT 
27 
23 

TT 

19 
21 



"ST 

15 

10 



22 
22 
16 



21 

27 
23 

29 

22 



If 
17 



15 
19 
11 



23 
25 
19 



17 

12 



15 
16 
11 



lb 
26 
17 



5 
11 

21 

T 

9 

21 



16 

12 



4 
11 
11 

T" 

8 

10 
10 

14 
11 

22 



4 
11 
16 



b 
11 
19 



40 
0 



42 
28 

ZlQ 

26 

41 



28 

37 

26 

.44 
44 



42 
29 

^2 

24 
0 



29 

41 

31 
41 



* 5 = excellent or very good; 4 = above 
- average; 3 = average; 2 = belox'/ average; 
1 = no basis to judge 



FINDINGS 

Table l6 presents the percentage of responses to 
question IIIB. Table presents the percentage of 
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responses to question IIIC\ These questions were 
designed to try to help us understand the preferences 
parents had for various members of the public school 
staff when help v/as souglit for their child's academic 
or social problem. Data is not presented for the 
parents' responses at the high school level because of an 
administrative error in question IIIB invalidated 
the results for both IIIB and IIIC, 



TABLE 16 



SmiARY DATA FOR SECTION IIIB - QUESTIONS 1-6 





Elementary (N=38l) 


Middle (N=l85) 




Obser- 




Obser- 


fo 


Questions 


vations 


vations 


1 


305 


82 


123 


65 


2 


35 


\ 


li 


3 




12 






10 




20 


5 


42 


22 




0 


0 


. 0 


0 


i 


0 


0 


0 


0 




372 




iM 






TABLE 17 






SUl-n.L\RY DATA FOR SECTION IIIC 


- QUESTIONS 1-6 




Elementary (N=38l) 


Middle 


(N=l85) 




Obser- 




Obser- 




Questions 


vations 


vations 




1 


49 


12 




8 


2 


165 


40 


16 


9 




63 


15 


54 


30 


I 


133 


32 


93 


51 




3 


7 


2 


1 


\ 


1 


3 


2 


1 








JB2 
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DATA 

Question D-1 asked parents to elaborate on v;hat 
they considered to be the major strenp.ths of 
the guidance program. Belovj please find some 
responses that appear to be indicative in both 
tone and content of the parent responses. It 
should be noted here that most parents responded 
to the open ended questions. 

Elementary 

"The guidance people seem to be dealing "^d-th 
those students with specific problems. With the 
help of others, they seem to be diagnosing 
problems and placing children in educational and 
social programs suited to the individual." 

"From the little I knov/, I would say the major 
strengths v;ould be to help students adjust to 
social problems." 

"VJe are not faiailiar with the entire program. 
Sorry." 

"Seem to be easily reached and friendly* I have 
had no direct dealing v;ith them." 

"The major strength as I see it is that the 
elementary guidance people have a sincere interest 

14^ 



l4o 

in children and a positive attitude. Also, from 
what I have heard, they are as interested in small 
problems as the larger ones," 

Middle School 

"The personal contacts made available to students 
V7ith problems, " 

"I don't knov7 anj'-thing about Middle School," 

"Bridge betvjeen parents and school problems," 

"It brings a closer relationship between parents, 
teacher and student," 

"Counseling children with academic subjects, also 
with special problems," 

High School 

"College information, getting teachers and 
parents together, scheduling," 

"Help vd-th infomation to continue furthering 
education," 

"They help the children to malce the important 
decisions of subjects thoy are going to take. . 
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"Not faiailiar enough with the program to respond 
to this question/' 

"Their availability to students and parents," 

"The major strength is in having the child able to 
confide or consult someone they trust, who can 
guide them to help solve any problem." 

Question D-2 asked parents to elaborate on what 
they considered to be the major v/eaknesses of the 
school guidance program. They V7ere also asked to 
suggest methods of improving the cited wealcnesses. 
Here are some representative responses: 

Elementary 

"Lack of communication with parents of the child in 
lov;er grades K-5# Have meetings (general meetings) 
to e:cplain the guidance program for younger children. 

"I think the department should make more information 
available to parents regarding your programs." 

"I don't think they help a child to assume' any 
responsibility, or help a great deal in planning a 
good future. T also think they vrait too long to 
tell a parent of a problem and sometimes its already 
out of hand." 

J51 



"No basis to judge." 

"I suspect that many children don't laiov; who the 
guidance counselor is and v/hat function he serves. 
Perhaps they should be formally introduced upon 
entering each nev; school on a one to one basis 
even if for only a fev; minutes." 

"Parents are not av/are of guidance and how to use 
it." 

Middle School 

"Lack of availability of the counselor." 

"Am not familiar enough V7ith the program to judge." 

"Counselors get too personal in things of the 
child." 

"Not enough personal contact vri.th parents — by 
contacting the parents of the student involved." 

"Insufficient career awareness for the children." 

"l think the parents could be made more avfare that 
there is a guidance prograra and its functions." 



"Not enough said about the services provided." 
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lilrh School 

"Txie suidancG prograju^s main concern is vrith those 
students v;ho are going to college. What are the 
chances of increasing the studies for non-college 
people?" 

"Lack of home-school coordination. Raise parental 
self-esteem by encouraging them to develop confidence 
in their ovm parenting judgment in regard to each 
child in the family." 

"Not enough guidance counselors to help the children." 

"Lack of communication v/ith parents." 

"Should be more involved and let parents know v/hat 
it is all about and hov; they can help their children. 
Al3o^ talk to students about their grades and subjects 
to help them in getting into a college." 

"insufficient contact with graduates concerning how • 
well they were prepared for their jobs or college." 

Question E asked parents to give their reaction to 
the Parent Survey itself. Responses from the 
Elementary^ Middle and High School* parents were 
similar. Here are some samples of those responses: 
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"I am sorry to find myself so ignorant about this 
aspect of our educational system. I am familiar 
with the schools, very involved in the loviev grades 
but never had any contact with any member of the 
guidance department. Is there any reason vfhy a 
well adjusted student v;ith no apparent problem 
should meet' v;ith a counselor? I hope the report 
v;ill help me understand the role of guidance in 
our schools." 

"Some better start saving the taxpayers' money and 
put it into education instead of wasting' it. " 

"This survey has made us av/are of counseling 
servj.ces." 

"This is the best survey and a very good program 
to be followed by the staff of the school." 

"I hope it improves the guidance program." 
"l do not see its purpose," 

"Hopefully the guidance department v;ill become more 
av;are of the necessity to raalce more information 
available to the parents," 

"intorcGting and hopefully helpful," 
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"I ajn pleased it is being done." 

"I'm surprised to find there is a school guidance 
program." 

"O.K." "Unnecessary" 

FiriDDTGS 

The responses to questions 1 through 6 of Section lA 
indicate that parents interact differently v;ith 
counselors at the three levels. At the elementary 
level most parents had contact v:ith the counselor 
v;hile other school personnel viere involved in a 
conference (3)*# The other two most frequent 
involvements v;ere either participation in a large 
group meeting vrhich was conducted by a counselor (l) 
or having an individual conference with a counse- 
lor (2). In contrast^ most parents v/ho have had 
contact with the Middle School counselors have had 
an. individual conference (2). Almost an equal 
number have had a joint conference with the 
counselor and other school personnel (3)# Telephone 
conversations comprise the third most frequent 
contact(4). In even sharper contrast, parents of 
high school students deal most frequently v/ith the 
counselors by means of letters or bulletins (5). 
Telephone conversations and individual conferences 
are the next tv;o most common types of contacts. 

^ Refers to the question number on the Parent Survey 
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A greater consistency of parent- counselor inter- 
action appears v.'hon the last tv;o ranlced items for 
each school are reviev;ed. Home visits (6) are 
clearly the most infrequent contact counselors have 
v/ith parents. (Most home visits are conducted by 
trained social v;orkers employed by Suf field.) 
Participating in large group meetings (l) is the 
second least frequent parent-counselor activity for 
both the middle school and high school staffs. (The 
elementary program ranks this activity second.) 

The responses of parents to question IB indicate 
that the clear majority of parents v;ho have had a 
personal contact v.ath guidance services found them 
to be at least of some value. . At the elementary 
level, 19^0 of the parents feel this vray; at the 
middle school level, 73^ of the parents feel 
services are at least of some valuer at the high 
school level, 62?^ of the parents reflect this same 
feeling. While percentages are only calculated 
for the four qualitative ratings, it is equally 
important to point out that at the elementary 
level, 68?o of the respondents had no basis to judge 
the quality of the counseling services. k2F/o of 
parents surveyed at the middle school had no basis 
to judge and 31^ had no basis to judge at the 
high school. It appears that more than half the 
parents in Suffield have their chilglren go through 
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the elementary grades vriLthout having any contact 
with their child's counselor. By the time Suf field 
parents have children fini shins high school, almost 
one-third have still not had any contact v;ith the 
counselor, 

VThile these estimates are rough, at "best, they do 
indicate that a large segment of the parent 
population is not receiving or requesting direct 
services from the guidance staff. 

VJhen parents are asked to indicate personal contacts 
they think their children have had with the counselor, 
it is found that parent perceptions of student- coun- 
selor interaction change from the Elementary to the 
Middle and High Schools. For instance, elementary 
parents vievx teacher requested conferences (2), 
administrator-specialist requested conferences (3) 
and guidance classes (8) as the three most frequent 
reasons for their children to meet v;ith a counselor. 
In the two most frequent cases, the student v/as 
referred for services by an adult or a guidance 
service \ms "brought to the student's classroom. The 
perceptions of Middle School and High School parents 
change to a more student-initiated involvement v/ith 
counseling services. Teacher and administrator 
referrals are seen as less frequent. At the Middle 
School, the three most frequent reasons for involve- 
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merit are: an individual conference requested by 
a counselor (1)5 a conference requested by the 
student (4); materials given to the student by the 
counselor (5). Parents of high school students 
have a very similar perception. The order of the 
first three selections is_ altered but the same 
three selections vrere found in the Middle School: 
conference requested by the student (4); conference 
requested by the counselor (1)"^ materials given to 
student by counselor (5)« 

It is equally interesting and revealing to look at 
the contacts that are perceived as least frequent • 
At the elementary level, a conference requested by 
a child (4) and an orientation meeting when a student 
moved from one school to another (7) were the most 
infrequent contacts. Both the middle school and 
the high school had the same activities for the 
least common contact (although, once again, their 
order vras inverted): a conference requested by 
an administrator (3) and a regular guidance class 
conducted by the counselor (8). 

As in Section IB, the responses of parents \jho had 
Icnowledge of counselor involvement \d.th their 
children vrere very supportive. At the elementary 
level, 76$^ of the parents felt that the services 
vfere either of great value (GV) or some value (SV). 

158 



Parents of middle school students supported guidance 
services vrLth the sane tv/o ratings in Qo^ of the 
contacts and at the high school with 77/^ of the 
contacts. At each of the three levels of guidance 
(i.e. elementary, middle and high school), approximately 
15/^ of the parents felt that Guidance services v^ere of 
no value (W). 

Section III presents so much data that it is important 
to taKie a look at the general tendencies before deal- 
ing v;ith specifics. The most obvious tendency is 
that the largest percentage figures usually are 
found in column 1, no basis to judge. With only 
four exceptions, the largest single category on each 
of the eleven questions v;as column 1 (no basis to 
judge). The four exceptions are all to be found at 
the middle school level in column 3 (average). More 
parents felt that middle school guidance v;as 
average (3) in helping parents to better understaiid 
the school's total educational program (c), helping 
children to improve academically (e), helping 
students better adjust to the school situation (f), 
and assisting parents in making decisions concern- 
ing the student's welfare (i ) than had no basis to 
judge. In general, the percentage of parents 
responding to column 1 varied appreciably from 
school to school. The average percentage in this 
coluran for- the elementary school is ^I-2?j^ for the 
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middle school 29,^ and 4l$^ for the high school. 

VJhile many parents had no basis to judge guidance 
services in Suf field, there X'^ere program goals that 
were supported (i.e. rated 3> ^» or 3) by more than 
50^^ of all the parents v;ho responded to the survey. 
At the elementary level eight of the eleven goals 
(a, b, c, e, f, h, i, j) are supported to this 
degree. At the middle school level, ten of the 
eleven goals v:ere supported. Only g (helping to 
develop positive attitudes and values in the children) 
received less than 50'fo support. In the high school, 
tvro categories (dj f) of the eleven were supported. 
At the present time there does not appear to be a 
'clear explanation for the apparent lack of support 
for the high school guidance progrcon. Trying to 
explain these results vdll be one of the high school 
guidance staff's first task during its evaluation 
vforkshop , 

DISCUSSION 

The responses to questions IIIB and IIIC lead to a 
fev; simple conclusions. In both the elementary and 
middle schools, the subject teacher is seen as a 
clear preference v;hen a parent vfants to talk about 
an academic problem. VJhen a parent has a child with 
a social problem in the elementary school, the home- 
room teacher is preferred first by W> of the parents 
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and the counselor by 32$^ of the parents. In the 
middle school, the counselor is preferred for social 
problems by. 31^ of the parents and 30fo of the parents 
v;ould prefer talking vrith the principal. 

DISCUSSION MP RECOI-S'IEMDATIONS 
Suffield parents are involved v;ith guidance servi.ces 
in different v/ays at each of the three levels. 
Whether this reflects the students' changing needs 
for guidance, the parents' changing needs for service, 
the counselors' different "styles", parental 
perception of the counselor's role, or some combination 
of the above is not certain ""at this point. (Data from 
the 1972-73 Task Analysis, hov;ever, certainly confirm- 
ed that students also tend to use guidance differently 
at different grade levels.) 

Many Suffield parents either are not receiving 
direct services from the guidance staff, are not 
asking for them, or do not feel a need for them. It 
is estimated that more than half of the parents with 
children in elementary school have not had contact- 
direct or indirect— V7ith their child's counselor. 
Almost one-third of parents in tovm v;ho have children 
in school have not had a contact vrith the counselor. 
These statistics may be explained by one of two major 
conclusions. First, it may be that Suffield parents 
are indifferent to guidance services. Second, it 
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may be that Suffield parents are not aware of 
services offered by the guidance staff. .In either 
case, if the schools feel that the counseling 
services are needed and valuable — and there is much 
data to support this view — then the schools need to 
improve communications to the parents relative to 
the counseling services. This seems especially true 
for parents of the elementary children. It is also 
important that the communication be not only 
effective but constant. There is an ever-present 
need to update former parents and inform nev; parents 
about the counseling services in Suffield. 

T-Jhile many parents have not had contacts v;ith their 
children's guidance counselor, the majority of 
parents have had personal dealings \i±th counselors. 
Of this large group of parents, more than 75f^ of them 
are pleased vrith the services they and/or their child 
received. These figures appear to say that the quality 
of services by the Suffield Guidance Department is 
v;ell above average v;hen it is either offered or 
sought. Further evidence of public support is found 
in Section III of the Survey. With the exception cf 
the high school program^ the guidance program in 
Suffield Is perceived as fulfilling most of the 
eleven stated guidance goals. 



It has also been demonstrated by this study that 
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parents of either elementary or middle school 
children have differing viev/s about \iho they v/ould • 
seek to help them with their child^s academic or 
social problem. Where an academic problem is 
concerned^ most parents seek the help of the subject 
teacher^ although 22^ of parents of middle school 
children v/ould go to the counselor. \Ihen a parent 
is concerned about his child ^s social problem, there 
appears to be a significant shift in responses 
between elementary and middle school. At the 
elementary school level, of the parents vrould 
go to the homeroom teacher and 32,^ to the counselor. 
In the middle school, 51f3 vrould seek help v;ith the 
counselor and 30$^ with the principal. 
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3URV2Y OF FOMER GRADUATES 
Introduction 

Tlie subjects for this Survey were the tvro hundred 
students from last year's graduation class (1973). 
Nap.ies and addresses of these students v/ere on file 
at the hiGh school guidance office. The Surveys 
V7Gre mailed to each subject vrlth an accompanying 
stamped return-address envelope. A reminder 
letter J along v/ith a Survey and self -addressed 
envelope v;as sent four vreeks after the oricinal 
mailing. From the two hundred subjects contracted 
there was a response rate of 42$^, 
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GUIDANCE EVALUATION PROJECT 
SUFT^IELD PUBLIC SCHOOLS 
SUFFIELD, CONNECTICUT 06078 
1-203-668-7384 



Dear Alumnus; 

In an effort to improve its services, the Suf field Guidance 
Department is conducting a federally funded evaluation project 
that involves past and present students, parents, teachers, Board 
of Education members, and community agencies. As a former 
Suffield High School student you are being asked to participate 
. in our study so we will know how you feel about the guidance 
services at the High School, and how we might be able to improve 
them. Your willingness to take a few minutes completing the 
enclosed questionnaire and returning it in the self-addressed 
envelope will be greatly appreciated, since your cooperation is 
essential to the success of this study. 

If there are any questions about the evaluation project or 
the questionnaire, please call either Mr. Borsari at 668-7384 or 
a member of the High School guidance staff at 668-7328. 

In closing we would like to thank you for your cooperation - 
rnd assistance with our current project. 

Very truly yours, 

A, Stuart Fuller 

Jean Andersen 

Rohland Thompson 
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Administrative Date 



Guidance Evaluation Project 
Suff ield Public Schools 
Suffield, Connecticut 06078 
1-203-668-7384 

FOLLOW- UP SURVEY FOR F0PJ1ER SUFFIELD HIGH SCHOOL STUDEMTS 

HPTP- DID YOUR SCHOOL PROVIDE YOU WITH ADEQUATE COUNSELING AND GUIDANCE? 
PLEASE Sel?Ss TO FIND OUT BY COMPLETING THE FOLLOWING BRIEF SURVEY. 



a. 



b. 
c. 



Which of the following best describes 
the course of studies you pursued 
while in high school? (check one) 



Sex (check one) 



Which of the follov/ing best describes 
what you are doing with the majority 
of your time and energy? (check one) 



Other (please specify) 



Business education 
College preparatory 
General studies 
Vocational-technical 
Work study 

Female 
Male 



Employed 

Homemaker 

Military 

Student 

Unemployed 



(01) 
(02) 
(03) 
(04) 
(05) 
(06) 
(07) 

(08) 
(09) 
(10) 

(11) 
(12) 

(13) 
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For questions d through o, please use the foll°^-^ing key: ^^^vice 
1 = little, 2 = uncertain, 3 = much, 4 = did not seek this service 

(Example: If your answer to question d is "much", place a "3" in blank 
number 14.) 

HOW helpful were the school counselors to you in each of the following 
areas? . . • • 

d. Selecting and scheduling your courses. . 

e. -Making your future plans. 

f. Solving a problem with a teacher. 

g. Understanding your grades. 

h. Solving a problem with your parents. 

i. Understanding your abilities, 
j. Seeking information on jobs or schools. 
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(14) 
(15) 
(16) 
(17) 
(18) 

(19) 
(20) 
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. k. Solving a problem with another student, (21) 

1. Understanding achievement test scores, (22) 

Improving yourself academically • (23) 

n* Solving a personal problem, (24) 

o. How free did you feel to contact a counselor when you had 

a problem? (25) 



p. How many full-time jobs (30+ hours per v/eek) have you had 
since leaving high school? (place answer in blank 26)/ If 
your ansv/er to question "p" is zero or none, leave this 

section and move on to question "w" ' (26) 

List the full-time job titles you have had: ' 



After you seriously began looking, how 
long did it take for you to find your 
first job? (check one) 



Which of the f ollov;inq best describes 
your degree of satisfaction with your 
present job? (check one) 



0 to 3 months 
3 to 6 months 
More than 6 
m.onths 

Had job arranged 
before leaving 
school 



very satisfied 
satisfied 
uncertain 
dissatisfied 
verv dissatisfied 



(27) 
(28) 

(29) 



(30) 



(31) 
(32) 
(33) 
(34) 
(35) 



t. What features 
be satisfied: 



of this job caused you to 



u. What features cf this job caused you to be dissatisfied: 
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Have you been a full-time student since leaving high Yes (36) 

school? If your answer is "Yes" ^ continue v/ith the 

follov;ing questions. If your ansv;er is "IIo" , see No (3*^) 

note at bottom of page. 

w. Name of school (s) attended: 



X. Course (s) of study: 



For questions y through bb^ use the following key: 

1 = little^ 2 = uncertain^ 3 = much, 4 = did not seek this service 

(Example: If your answer to question "y" is "little", place a "1" 
in blank number 38.) ^- 

y. How much help in choosing a school did you receive 

from school counselors? ____ (38) 

z. How much help in finding information relative to 
your choice of school did you receive from your 

school counselors? (39) 

aa. PIOV7 much help related to the decision: "Should 
I go on to school?" did you receive from your 

school counselors? ____ (40) 

bb. How satisfied are you with the school you 
attended or are presently attending since 

leaving high school? ^^^^ 

cc. Did you leave that school before completing the 

course of studies? If you answer is "Yes", why? ' Yes (42) 

No (43) 




Thank you for taking the time to fill out this survey. Please mail it 
right back to us in the stamped envelope which is provided. 
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yini.in':ri and Dl ricucssions 
The first question of the Survey asks vrhich course 
of study the respondents pursued vrhilo in high 
school. The lar-^est percenta::^e of respondents (^l-8$'5) 
iTore in the college preparatory progrcur.. The next 
largest s^oup (28f;) v;ore general study students. 
Vlp of the respondents v;ere business students and 
lOfj v.'erc students in vocational-technical procrsjns. 
This information represents a good saniplin:;; of 
students fro:n different programs. Slichtly more 
females tlian males responded to the Survey and the 
sainple ■•.•as also almost evenly divided in terms of 
those respondents -.'ho are currently employed — ^\-lyj 
and full-time students— ^4^:^. of the respondents 
are unemployed and 9fj cate;:orized themselves as 
homemakers , 

Questions d throu-h o of the Survey aslc the subject 
to rate the helpfulness of twelve guidance services 
in terms of "little" (1), "uncertain" (2), "m.uch" (3) 
and "did not seek this service" (';). Table l8 presents 
the percentages of responses in each of these categorie 
The results indicate that v/hlle in school, the 
respondents found the guidance servj.cos most helpful 
in the areas of selecting and scheduling courses --41?', 
seeking iniTormation of schools and jobs — 40>^ and 
understanding abilities --23:5. Tlie least help was 
found in the areas of sol'/ing personal problems --9;^, 
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solvinG problems vrith anotlier student — lOJ^ and 
solving problems v:ith parents — lOj:^^ It is interest- 
ing to note that in six of the tvzelve categories ^ 
more than 50f^ at-the respondents had not sought' 
the services. Tlie services sought least often vrere 
those involving personal problems or a problem viith 
teachers^ parents or other students. _ 

Item o presents data relevant to the former students* 

feelings of counselor availability and acceptance 

in the counseling suite. ^2^j felt the service was 

available' to a small (little) degree and 38,^ felt 

it vras very much available. Only 8^ of the respondents 

did not have a contact v:ith any counselor. 
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TABLE 18 

perceI'ItaCtE op responses to high school follow-up 

QUSSTI0?T3 d THROUGH o 



Did 
Not 









uncer oam 


i'lu cn 


oeeiv 














d. 


Selecting and 












scheduling your 






^f-i 






courses 


32 


7 


20 


G. 


Making your 


40 










future plans 


7 


21 


32 


f. 


Solving a problem 






15 






vrith a teacher 


25 


9 


51 


s. 


Understanding your 












grades 


25 


rr 

5 


17 


n« 


Solving a problem 






14 






with your parents 


10 


1 


75 


!• 


Understanding your 


.26 










abilities 


17 


23 


33 


J. 


See!:ing information 








on jobs or schools 


35 


4 


22 




Solving a problem 












vriLth another 








80 




student 


10 


1 


10 


1. 


Understanding 
achievement test 












scores 


31 


10 


16 


40 


m. 


Improving yourself 












academically 


23 




11 


50 


n. 


Solving a personal 






18 


68 




problem 


9 




0. 


Hovr free did you 












feel contacting 






38 


8 




your counselor 


42 


12 



Table 19 presents a suimary of responses to items p 
through s v/hich are best classified as full-tlme-v7ork- 
since-graduation information ♦ Most of the seventy-one 
students ajnsv/ering question p have had one full time 
job since lea'n.ng high sGhool--51^« 30/^-of the students 
have had no full time jobs^ llfo have had tv:o jobs^ Y^o 
havo had three jobs and ifj have had four jobs. The 
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responses of forty-nine students to question r indicates 
that 51f$ of these students had to look for a job for 
as long as three raonths before they found one and 
that kgf, of the students had a job arranged before 
they left school at the end of their senior year. 

Forty-one students responded to question s. Of these 
forty-one respondents^ 75^b viere at least satisifed 
v;ith their present job and 11^5 were either dissatisfied 
or very dissatisfied. 



TABLE 19 



PERCEI-JTAGE OF RESPONSES TO HIGH SCHOOL 
FOLLO;j-UP SURVEY - P THROUGH S 





Item 




p. 


0 


30 




1 


51 




2 


11 




3 


7 




!^ 


1 


r. 




51 




3-6 


0 




en- 


0 




Be fore 


49 


s . 


Very Satisfied 


41 




Satisfied 


34 




Uncertain 


12 




Dissatisfied 


5 




Very Dissatisfied 


7 



When asked for reasons vihy they v/ere either satisfied 
or dissatisfied with their joh^ the subjects provided 
responses: 

A. Features of the job causing personal satisfaction: 
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"Good work and people to v;ork v.lth and for; interest- 
ing activities." 

"People." 

"Good pay," 

"Small office, not as much pressure. Close to home." 

■* 

"Hours. Sense of independence. 

"Talking to and helping people." 

"Location. Chance for advancement." 

"Money, "benefits, oppojrtunity for advancement." 

"Enjoy vrorking v.dth and helping people." 

"Meeting people, "being active." 

B. Features of the job causing personal dissatisfaction. 
"Boring v;orI:i hot, dirty enviromnsnt; lov7 pay." 
"The boss." 
"Pay." 
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"No future." 
"Repetitive, boring." 

"Least experienced man gets the v:orst jobs." 
"Goins out of business." 

"Employer doesn't take time to teach nev; things, 
"Hard hours." 
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SUR^/3Y OP PRESENT HIGH S^CHOOL STUDENT 

GUIDANCE av:aR::ness , acpir.\tto:t3 and plans 

Introduction 
Thia Survey ic comprised of five major areas. 
Each area is intended to assess the present hi^h 
school students' attitudes and opinions about 
important guidance, topics and student aspirations. 

The first tvro sections concern the students' 
perception of ^i-iidance counselors. Tlie first is 
comprised of thirtjr- three itens (a-se) vrtiich ask 
the students' opinions about what they thinlc the 
counselors actually do. Each student is asked to 
respond vvith a "yes", "no", or "not their responsi- 
bility" to each of the statements. In the second 
section of the Survey, the student is presented with 
eight characteristic guidance tasks and asked to 
select three which take up most of the counselors' 
time. 
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The next three sections are concerned v/ith the 
students' personal aspirations and plans. The third 
. section asks students to indicate which one of nine 
post-high school plans he/she v.'ould like to pursue. 
The fourth section trys to assess ho vr much confidence 
students have that they will achieve their coo.ls. 
The fifth and final section asks students v/hat they 
think will be the najor interference v;ith their plans. 
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The high school Guidance staff v:as responsible for 
the distribution, collection and tallying of this 
Survey. Tlie business department students calculated 
the percentages. Randomly selected students vrere 
presented the Survey on a target date. The resultant 
population vras 60^ of total student population: l82 
ninth graders, I50 tenth graders, 125 eleventh grader 
and 120 tv/elfth graders. 
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Guidance Evaluation Project 
Suffield Public Schools 
Suffield, Connecticut 06078 
1-203-668-7384 

-I SCHOOL STUDENT AWAREl^SS SURVEY 



The purpose of this survey is tvrofold: 1. to allow 
you to help evaluate your present counseling and 
guidance staff and 2, to learn raoro about your owci 
future plans. You can help by being thoughtful, 
fair and honest. Thank you. 

Grade Level: Sex (check one) Female Male 

Directions : VJhen you ansvrer questions a through gg, 
^"be sure to remember the gene:i7al question, " Does your 
counselor do these thing;s? " Choose only one' ansvier 
for each statement (Yes, No, or Not their responsi- 
bility) . 

DOES YOUR SCHOOL COUI^SBLOR DO THESE THINGS ? 

Not their 
responsi- 
Yes No bility 

a. Help you learn (01) (02) (03) 

hov; to study. 

b. Help you become 
acquainted with the 
school (the building, 
the rules, courses, 

etc.). (04) _ (05) _ (06) _ 

c. Help you to plan 
school programs and 

courses. (0?) (08) (09) 

d. Help you plan for * - 
education after 

high school (10) (11) (12) 

e. Help you to learn 
Ox ways to finance 

your education. (13) .(l4) _ (15) 

f . VJork mostly mth 
college bound 

students (16) _ (17) _ (18) _ 

g. Help you to plan 
for careers after 

high school (19) (20) (21) 
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DOBS YOUR 53 CHOOL COUNSELOR Not their 

DO THIlSI-] T;{II;G3 ? responsi- 

Yes No bility 

h. Help you to find 

a job v.'hen you , ^ , , x 

leave high school. (22) (23) {2^1-) 

i. Help you to get part 
tine jobs v;hile in 
hi^h school, if you 

so v:i3h. (25) _ (26) (27) _ 

j . Help you to find out 
how to qualify for 
jobs you v;ould like 

to have. (28) _ (29) _ (30) _ 

k. Help you to learn 
about different 

jobs. (31) _ (32) _ (33) _ 

1. Help you to learn 
hov; to get along 

better v/ith others. (3^+) (35) (36) 

m. Attempt to help you 

to solve personal • " 

probleras.' (37) _ (38) _ (39) _ 

n. Help you find out 

how to get along better 

with teachers. (40) _ (4l) (^2) _ 

o. Discuss inter- 
personal relations 

with you. (^3) _ m _ (^5) _ 

•o . Discipline you v/hen 

you aro in trouble. (46) (4?) (48) 

q. Try to help you if 

you are in trouble. (49) (50) (51) 

r. Give and e>::plain to 
you tests v/hich 
measure your ability 

to do school work. . (52) (53) (54) 

s . Give and explain to 
you tosts tliab tell 

your interests. (55) (56) (57) 



ERIC 



178 



DOES YOUR SCHOOL COUNSELOR Not their 
DO"Tn:^:'. THIiIGS ? reGponsi- 
Yes No bility 

t. Give and explain to 
you tests that 
measure special 
skills and talents 
(e.g., mechanical, ^ 
krtistic, etc.). (58) _ (5S) _ (60) _ 

u. Give and explain to 
you tests that 
msasure hov/ much you 

know about school ^ ^ 

subjects. . (61) _ (62) _ (63) „ 

v» Keep your records, (64) (65) (66) 



\;. Help you and your 

parents understand E ,^ . 

each other better, f67) (68) (69) 



X. Refer you to places 
outside of school 
for special help, if 
necessary (e.g., 

medical, "Dsycholog- ^ ^ , ^ 

ical, etc;)* (70) _ (71) _ (72) _ 

y. Holds group meetings 
to discuss problems, 
school regulations, 

or other topics. (73) _ (7^) _ (75) _ 

z. Is interested in and 

concerned about vrhat / nv 

you have to say. (76) _ (77) _ (78) _ 

aa. Is someone you can 
trust not to repeat 

v/hat you told him/ . ,r, ^ 

- her. (79) _ (80) _ (81) _ 

bb. Is around when you 

need him/her. (82) _ (83) _ (84) _ 

cc. Helped you in any way. (85) (86) (87) 

dd. Respect you. (88) _ (89) _ (90) _ 



ee ♦ 



Express an interest 

in you as a person. (91) (92) (93) 
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DOES YOUR SCHOOL COUNSELOR Not their 
PO USSE TlillfCrS? rosponsi- 
bility 



ff. Try to understand 

and see your side ^ 

of an issue. . (9^0 — (95) _ (96) _ 

gg. Make himself /her- 
self available 

when you need help. (97) (9o) (99) _ 

The following is a list of things counselors do. Check 
the three you believe the counselors in your school 
spend most of their time doing, 

a. Talking to students individually. . (85) 

b. Meeting vrith students in groups . . (86) 

c. Giving tests . (8?) 

d. forking v:ith parents (88) 

e. Meeting v/ith teachers (89) 

f . Writing transcripts for colleges 

and recommendations for Jobs. . . . , (90) 

g. Keeping the school records 

up-to-date .0 (91) 

h. Attending meetings outside the 

school (92) 

In the spaces provided below, feel free to comment on 
the overall effectiveness of the guidance and counsel- 
ing program at Suffield High School. 

Strong Points: 



Vfealcncsses : 



Suggested Improvements; 
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STUDKNT ASPIIL\TI0N5J AND PLANS 
Please check one of the follovans: After high school. 



I v/ould like to • . • • 

a. set a job. • • • • ^ (93) 

b# continue in the job where I 

am presently v7orking (9^) 

c. enlist in the armed forces • • • • (95) 

d. attend a college or university • . {S6) 

e. attend a junior college (97) 

f • attend a business school (98) 

g, attend a trade or techiiical 

school (99) 

enroll in a nursing program . • • (100) 

i. undecided (101) 

j. .Qther • • . (102) 

Please specify: 



Hov; much chance do you feel there is that you v/ill 
pursue your plans checked above? (Use check mark. 



please .check one.) 

a. Almost certainly v/ill (103) 

b. Pretty good, but not quite 

certain (104) 

c. Chances arc about 50-50 (105) 

d. Probably v/on't (106) 

e. Very little chance (IO7) 



If you vrould like to get a job or to attend school 
after giYiduation from high school, v/hich one of the 
follov;ing reasons seems to interfere the most? (Use 



check mark*) . 

a* Don't v;ant to move aimy (IO8) 

b. Don't laiov; what to do (I09) 
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c. Don't knovr how to get 

information (HO) 

d. Grades (HI) 

e. Wages (112) 

f. Health (113) 

e. Lack of ability (11^) 

h. Lack of ambition (115) 

i. Lack of money (H^) 

j. Others (Please specify belovr) . (H?) 
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Table 20 presents the information acquired from the 
respondents relative to questions a-gg on the Survey. 
The rather overv^helming amoimt of data can be easily 
understood if four major categories are discussed: 
those items that reveal a consistently high percentage 
of "yes" responses^ those items that reveal a 
consistently low percentage of "yes" responses^ those 
items that shov/ a high percentage of "not job" 
responses^ those items that shovf a consistently low 
percentage of "not job" responses. 

There are five items v/hich fall above the seventy- fifth 
percentile of "yes" responses across all four grade 
levels. ^'Jhen these items are analysed^ it appears that 
students respond positively to both personally related 
items and to routine job description items. For 
instance^ items c and v have to do vrith planning 
scliool programs (c) and keeping school records (v). 
Items dd^ and ff have to do v/ith the counselors^ 
being interested and concerned about vrtiat the student 
has to say (z)^ respecting the student (dd)^ and 
trying to understand the students^ side of an issue (ff). 

Vrnen the data is Teviev/ed for the items in the "yco" 
column that consistently received a lovj percentage of 
responses (i.e.^ fifty percent or less)^ eight items 
draw attention. Almost o.ll of these items are concerned ^ 
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v/ith the counselors' Job description^ none v;ith counselor 
student personal relationship. The itens v/hich a fev; 
students felt wore being done "by counselors are: help- 
ing students learn hov; to study (a), discussing 
interpersonal relations vjith students (o), helpins to 
2ot students a part-time job v:hile in h±zh school (i), 
disciplinincs students v:ho are in trouble (p), explain- 
ini3 tests that tell student iiiterests (s), fnterpreting 
tests that measure sjpecial skills and talents of 
students (t), helping students and parents understand 
each other better (w), referring students to places 
outside of school for special help (x). The items 
that have just been reviewed indicate that Suffield 
Hi^h School students feel the counselors are doing 
most of the thirty-three taslcs presented for evaluation. 
Many of the highest positive responses are for 
items related to personal rela.tions (z-gg) and most 
of the lov7 percentages relate to items v:hich are 
very specific (e.g.^ vocational testing^ referrals to 
outside agencies) or activities that have not been 
considered guidance functions in Suffield (e.g.^ item p). 

When the uata is reviev/ed for high percentages of 
responses to the '^not job" Ccitegory^, it is found tliat 
there are no response patterns as high as the seventy- 
fifth percentile, '-rnen the evaluators looked at the 
three highest percentages in this category we find thcit 
helping students leam to study (a) has an average 
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respoHGc pattern of 57 .Sr^^ disciplining students (p) 
has an average percentage of 43/^ and helping students 
and parents understand each other (v;) has an average 
percentage of 39r^v Tlie lov^est percentages in the 
"not job" category fall in the student-counselor 
category^ items y-gg. Once again^ the items related 
to disciplining^ teaching students how to study and 
helping students and parents are those that got the 
highest rating for not being part of the counselors 
job. Items related to^ the counselors 'helping a 
student become acquainted to his school^ developing 
a course of study and being someone who is concerned^ 
available^ respectful and understanding about school 
issues are seen as being definitely part of the 
couns clo r s * j ob . 
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Table 21 reveals the respondents^ opinions relative 
to v/hat they think members of the Suffield Hieh 
School Guidance staff are doing v/ith their time*' 
Vlhen the responses from all the 'grades are revievred^ 
counselors are seen most frequently as talking to . 
students individually (a)^ keeping school records 
up to date (g)^ and v^riting transcripts and job 
recommendations (f). Tliose things least considered 
as talcing up a counselor's time are: giving tests (c)^ 
meeting v/ith students in groups (b) and- attending 
meetings outside of school (h). 

\Taen the data on Table 21 is reviev^ed for change from 
grade to grade^ it appears that seniors are slightly 
more avrare than- the three lower grades of counselors' 
individual counseling^ record keeping and transcript 
v/riting tasks. One can only suggest that contacts 
betv/een counselors and students regarding post -high 
school plans account for these changes. 
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TABLE 21 

PERCEMTAGE OF HIGH SCMCOL STUD2IITS' OPINIONS 
OF COUNGELOR TI?-:E USE 



. GRADES 
9 10 11 12 

It era N=--l82 N=150 N=125 N=1J 





talking to stu- 












dents individually 


30 


30 


^29 


32 


b. 


meeting vri.th stu- 












dents in groups 


10 


5 


6 


4 


c. 


giving tGots 


2 


2 


3 


3 




v;orlcing v/ith 




4- 


4 






parents 


5 


3 


e. 


raeeting with 












teachers 


14 


15 


13 


13 




v/riting tran- 












scripts and Job 






16 


18 




reGornr;ienda.tions 


15 


17 


g. 


keeping school 












records up to date 


19 


20 


21 . 


21 




attending meetings 




8 


8 






outside of school 


5 


6 



Tables 22^ 23^and 2^1- deal v;ith information which 
concerns the aspirations and plans of high school 
students in Suf field. Table 22 reveals that less 
than half of the students plan to attend a college 
or university (d). 55$^ of • the senior class plan to 
attend either a four year college or a junior college, 
10^ of the seniors plan to get a job and Q^j plan to 
enlist in the armed forces after graduation. Prom 
the ninth to the tv/olfth grades there are some 
interesting shifts in the students' post-high school 
plans. While l6^ of the fresliinan class think they 
v/ill v/orlc after gradua^tion, only lO'/j of the present 
senior class are follovring this goal. Only 4^ 
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of the ninth plan on a junior colleGG^ "but 

v;ith each class there is an increase in students 
choosinc this educational plan and 12^o of the 
present seniors plan to attend this type of collese. 
On the other haiid^ v;hen the ninth and tvrelfth grade . 
student responses are corapared^ a lovrer percentage • 
of tvrelfth graders vrant to attend business school, 
v/ant to enroll in a nursing prograjii or attend a 
trade or technical school. 



TABLE 22 

PERCENTAGE OP HIGH SCHOOL STlJDELITS' 
POCT-HIGH SCHOOL PK\HS 



GPJIDES 







o 


• 10 


11 


12 


■ ■ 


Item 


N=l82 


N=150 




N=120 


a. 


set a Job 


16 


17 


8 


10 


b. 


continue in the Job 
I am presently 












working 

enlist in the armed 


3 


3 


5 


5 










8 




forces 


5 


.5 


7 


d. 


attend a college or 






46 


43 




uxiiverslty 




in 


e. 


attend a junior 












college 


4 


3 


7 




X • 


attend a business 








4 




school 


6 


6 


2 


rr 


attend a trade or 


8 








technicG-1 school 


6 


7 


5 


h. 


enroll in a nursing 












prograrn 


3 


2 


3 


2 


i . 


undecided 


10 


14 


13 


I 


J. 


other 


4 


4 


3 





Table 23 offers an estimate of the respondents' 
certainty level. More thou 50^ of each class 



ERIC 



190 



feel very certain about the attairmen-; of their, 
stated goals. Only betv:een if, and 9f of any class 
are significantly doubtful. All in all^ Suf field 
High students appear to be a confident^ determined 
group. A quick glance at Table 23 reveals sone 
shifts from class to class in the students' 
certainty levels. The most significant is the 
upv;ard svring in the percentage of seniors v;ho feel 
almost certain of attaining their goal. Almost seven 
out of every ten students in the senior class feel 
this way, 

TABLE 2^ 

PSPvCENTAG3 OP HIGH SCHOOL STUDENTS* 
ESTIM-ITING V:\P.IOUS CH^IMCES OP 
CQMPLETiriG PL-J-yS STATED BI TABI,E 2? 



GRADES 
9 10 f 11 fo 12 
-^'fce^i N=l82 N=150 N=125 N==120 

a. Almost certainly 
v;ill 

b. Pretty good, but 
not quite certain 

c. Chances are about' 
50-50 

d. Probably v;on't 

e. Very little chance 



50 


55 


50 


65 


27 


28' 


29 


24 


12 


15 


^1 


9 


2 


2 




1 


o 


0 


2 


1 



Information offered in the Survey data concerning 
the students' concern relative to sources of 
interference V;ith their stated goals is presented in 
Table 24, Tivo reGponscs stand out as being dominant 
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ones: "Don^t toov/ v;ha,t to do" ("b) and "lack of 
money" (i), * On an aVGra^e^ 24. 2;^ of all Suffield 
students see their lack of specific future plans as 
the major obstacle in the future, 21 .7^-^ of the same 
student body cite lack of money as their major 
obstacle. "Not lanovrinc; hov: to eet inforraation" (c) 
and "c^'Q-des" are the ne;:t tv/o most frequently cited 
obstacles • 

As in To^bles 22 and 23^ there are interestin3 
variations from grade to ci'^ade. For instance, while 
23fo of the ninth graders and 33^ of the tenth 
Graders said that they did not toow vrhat to do after 
Graduation, only Ijfj of the present seniors had this 
concern. The number of ninth graders, on the other 
hand, vrho said they vrould be viilling to move away 
. from home was smaller than the number of seniors 
vrith this same feeling. Unfortunately, the number 
of students v:ho had lack of money as an obstacle 
did not phan^^e significantly from zra^de to (^rade ard 
vras hi^'icst (25^^)' in the senior class. 
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PHRCSt'ITAGE OF PRESENT HIGH SCHOOL STODENTS' 
OPINIONS AIOUT THINGS THAT MAY FOGSIBLY 
INTEHPERS UITH l^IEIR GETTING A JOB OR 
ATTSITDING SC?IOOL AFTER GR^^DUATION 



GRADES 

9 10 11 12 
Reason N=l82 K=l-30 N=125 N=120 



a. 


Don't v:ant to 












move away 


4 


2 


6 


10 


b. 


Don't knov7 what to 












do 


23 


33 


24 


17 


/-» 


Don't know how to 












c:et infomation 


14 


13 


9 


3 


d.- 


Grades 


Ig 


13 


19 


19 


e . 


Wages 




5 


9 


9 


f . 


Health 


2 


1 


1 


3 


rr 

0 • 


Lac>: of ability 


I 


2 


2 


3 


h. 


Lack of ambition 




3 


4 


7 


i • 


Lack of money 


20 


22 


20 


25 




Other 


8 


6 


6 


4 
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MIDDLE SCHOOL FOLLOVJ-UP SURVEY 



Introduction 

The Suffield Guidance Department staffing pattern 
includes a "transitional counselor" who services 
both the eighth grade in McAlister Middle School 
and the ninth grade in the High School, It v/as 
considered an iraportant part of this investigation's 
follov7-up Survey design to administer an instrument 
that v/ould provide some da.ta about students' 
reactions to the transitional counselor position • 

The folloxv-up Survey v:as administered to one hundred 
and forty tenth graders. This represents almost 
75J^ of the class, Tne Survey asked these students 
to rate tvrelve guidance services in terms of hovr 
much help was provided by the eighth and ninth 
grade counselor. The students were -also asked to 
comment on whether they met the counselor in 
individual^ small group or class-sised group - 
meetings^ v^hether or not they felt free to contact 
the counselor; v/hether or not the services v;ere 
helpful and v/hat they liked best and least about 
the eighth and ninth grade guidance and counseling 
services. 
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□ □ □□ □□ Adniinist- ction Date 



Guidance Evaluation Project 
Suffield Public Schools 
Suf field, Connecticut 06078 
1-203-668-738^ 



POLLOT-UP SURVEY FOR FORMER MIDDL'^ SCHOOL STUDENTS 
Grade 10 Sex M P 



For each of the following items please check the degree of help you think 
the eighth and ninth grade counselors were to you. 

Did not seek 

Much Some Little this service. 



a. 



Selecting courses. (01) (02) (03) (04) 



b. Understanding your " 
abilities. (05) (06) (07) (08) 

c. Understanding your 

interests (09) (10) (11) (12) 

d. Understanding your 

values. __ (13) (1^0 (15) (16) 

e. Solving a problem. 

within your family. (17) (18) (19) (20) 

f . Solving a -oroblem with 

another student. (21) (22) (23) (24) 

g. Solving a problem vrith , ■ ^ 
" a teacher." (25) (26) (27) (28) 

h. Changing a class. (29) (30) (31) (32) 

i. Considerinp; possible 
vocations (i.e. careers, 

.-jobs, job training, , ^. 

schooling, etc.). (33) (3^) (35) (36) 

j. Solving problems with 

school work. (37) (38) (39) (^0) 

k. Helping you to do a 

better job of making . , , , 

decisions. (4l) (42) (43) (44) 

1. Others. (Please specify below. ) 
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Follov;-Up Survey For Former Middle School Students 
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Page 2 



In the Middle School did you meet v^ith your counselor: 
(Check as many as you wish.) 

in an individual conference? (^5) 

in a small group session? 

in a classroom? 

Did you feel free to contact your eighth and ninth /iq\ • 

grade counselor? (Clieck one) Yes (4o) 

No (49) 

Did you feel that the guidance services in the 
eif^hth and ninth grades were of help to you? 

(Check one) Yes (50^) 

No ( 51) 

Use the remaining space on this survey to ansvrer the 
following questions: 

1. Vrnat did you like best about the counseling and guidance services in 
the eighth and ninth grades? 



2. \Taa.t did you like least about the counseling and guidance services in 
the eighth and ninth grades? 
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Items a throuch k aak the respondent to evaluate 
the services £:enerally offered by Kiddle School 
and Hich School counselors. Table 25 presents the 
results of this section of the Survey, Tlie three 
most positively rated services v/ere: selecting 
courses^ understanding abilities, understanding 
interests, Tiie services with ^the lovrest ratings 
vrere: solving a problem v;ithin the students* 
families, solving a problem with another student, 
solving a problem v:ith a teacher. Perhaps one of 
the most interesting aspects of the data in 
Table 25, is found in the last column. In five 
of the tv/elve categories, more than 50?$ of the 
students did not seek the services. The services 
sought least had to do v/ith solving problems between 
the student and his faraily, friends or teachers. 
It appears that the eighth and ninth graders relied 
on their counselor most for course selection, ability, 
interest and vocational counseling. 
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PERCElNrTAGE OP TSI'sTII GRADE STUDKTTT RESPONSES 
TO SURVEY TTE.IS a - k 





Grade 10 


R 


esponse 


Categories 




(N=l4o) 






Did Not 
Seek 




Much 


Scrae 


Little 


Service 




Survey Item 




^/ 




rt 

P 


a. 


Selecting courses 


13 


42 


28 


17 




Understanding 












your abilities 


9 


3o 


25 


28 




Understanding 




26 








your interest 


13 


29 


32 




Unders tanding 












your values 




27 


32 


37 


0. 


Solving a problem 








Or- 




vrithin your family 




h 
4 


7 


f • 


Solving a problem 












v:ith another 








78 




student 


5 


7 


10 


S • 


Solving a problem 








58 




V7ith a teacher 


o 

ig 


12 


21 




Changing a class 


17 


21 


44 


i . 


Considering 








46 




possible vocations 


7 


27 


20 


j. 


Solving problems 












vrlth school v;ork 


5 


13 


23. 


59 


1- 


Helping you to do 












a better job of 








60 




making decisions 


6 


11 


23 



To.ble 26 presents summary data of the respondents' 
rocollccfcicns of the type of contact^ if any^ they 
remembered having vrith the counselor. Of the total 
number of responses (students could respond to more 
than one type of contact) ^ the most frequent contact 
vrith the counselor v;as on an individual basis. The 
least frequent vras in a cla-ss setting. 



198 



189 



TABL5 26 

PSRGZflTAGE OP S1UDE^:T-C0UNS2L0R COIITACTS 
RZ.IKMBSRED BY TSTTTM GR/vDS STODSTTS 





Grade 10 


Item 




Indi\d.dual Conference 




Small Group Session 


29 


Classroom Meeting 


7 



Table 27 presents the data to the last tv/o Survey 
questions. These results indicate that the 
majority of students feel comfortable contacting 
their counselor andj of those that dealt v;ith 
the counselor in the eighth and ninth grades j the 
majority felt that the' services vie re helpfu-l. 



TABLE 2X 

psRCsriTAGE OP stqdeatts' e7,\luation op 

COUNSELOR AVAIL/\BILITY AMD OP HELPFULNESS 
OP GUID/lMCE SER^/ICES 



Grade 10 
(N==l40) 
Yes No 

Item fj fo 

Did you feel free to 

contact your counselor? 6k 35 

Did you feel that the 

guidance services in 

the ei:;;hth and ninth 

grades viere of help to 

you? 56 44 



o 1 qq 
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ThG laat tv;o qucGtions ask the tenth graders to 
indicate v.'hat they liked "best and least about the 
guidance cervicco in the eighth and ninth grades. 
Representative ansv;ers are presented below: 
1. What did you like best about the counseling 

and guidance services in the eighth and 

ninth grades? 

"I don't believe I met .with a counselor 
in the eighth grade. In ninth grade 
my counselor helped me to decide whether 
or not to take a higher phase in 
English." 

"I can't remember that far back." 

"I did not seek much guidance help in 
eighth grade nor in ninth grade. I 
guess the best thing about guidance 
is that I learned how to use it. 

"Nothing." 

"The only help I received was that 
which the rest of the eighth graders 
received before they came into the 
high school. 
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"In ninth grade, the service helped me 
straighten out any problems vdth clasaes 
I had." 



"I never used the guidance. They were 
alv;ayG too busy." 

"They helped me out a lot and vre had a 
good tirae. 

"Easy to get' to, no hassle." 
"My counselors." 

What did you like least about the counseling 
and guidance services in the eighth and ninth 
grades? 

"There v/as too much trouble changing a 
course." 

"I didn't really knov; they were there. They 
never helped me much because I never needed 
them." ... 

"Everything." 

"They v;ere really hard to see in ninth 
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Crade if you sisned up thoy never sent 
you a pass." 

"That you couldn't see her or him only 
on certain days. They shouldn't have 
her or him over at the high school for 
tv;o and then over at tl^ junior high* 
Tliey should have tv;o for high school 
and one for junior high." 

"Sometimes you couldn't get in for 
quite a vrhile," 

"The only people the guidance depart- 
ment seems to care about are the lower 
phase kids or the ones that act like 
thu?^. VJlienever the kids in honor 
classes come in vie get the impression 
'you don't have any pressing problems 
and you get good grades so don't bother 
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MIDDLE SCPIOOL GUIDxUICE 
AVJARLTIE3S SURVEY 



Introduction 

It is felt that the eighth grade provides a valid 
sample of students exposed to the Middle School 
guidance program^ grades six through eight. The 
test vias administered early in May so that the 
eighth grade students xvould have sampled the 
course selection process for their ninth grade 
placement and v/ould^ therefore^ be able to comment 
on its. value to them. 

English teachers v;ere asked to administer the 
instrument to their classes on a target date. Middle 
School students helped to tally and sort the results. 
Members of the high school business department cal- 
culated the necessary percentages. 

The Middle School Guidance Avrareness Survey is com- 
prised of three sections <, The first section presents 
a series of statements (items a-q) . The student is 
asked to indicate whether or not a counselor should 
perform the specified task and to also indicate 
v/hether or not the school counselor actually does 
perform the task. Therefore^ for each of the first 
seventeen items ^ students are asked to make tv/o 
responses. The second section of the Survey asks 



203 



the students to indicate v/hat three things they 
thinlc the counselors do most frequently. The thJ.rd 
section asks the students to state v;hat they like 
most and least about the Middle School Guidance 
Department, 
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Administration Date 
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Guidance Evaluation Project 
Suffield Public Schools 
Suffield, Connecticut O6O78 
1-203-668-7384 



KIDDLE SCHOOL CtUID.\I-ICS AWARSNBSS SURVEY ' 
Sex (check one) Female Male Grade _8_ 



Directions ; In this part of the survey, you are 
presented v/ith a series of statements vjhich are 
located in the middle of the page. On the right 
and left hand sides of these statements are 
columns of blanks under the headings "Yes or No . 
Each side represents a different question v^hich is 
stated at the top of the columns. For every 
individual statement you should reply vxith either 
a "Yes" or "No" ansvier on each side. 



Do you v^ant 
your school 
counselor to 
help you by 
doing the 
follovfins 
things? 



Yes 



(01) 
(05) 



(17) 



(21) 



No 



(02) a. 



(06) 



(09) (10) 

(13) (14) 



(18) 



b 



d. 



e. 



(22) f. 



Does your schopl 
counselor do 
these things? 



Yes 



Help you learn hovr (03) 
to study. 

Help j'-ou become (07) 

acquainted vdth 

the school (the 

building, the 

rules, courses, 

etc.) 

Help you plan your (11) 
school prograra and 
courses. 

Meet vrith you (15) 
periodically to 
see hov; you are 
doing. 

Help you to learn (19) 
about different 
jobs (careers). 

Help you loam (23) 
hovf to get along 
better vith others. 



No 

(08) _ 



(12) _ 

(16) _ 
(20) _ 

(24) _ 
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Do you v;ant 
your school 
counselor to 
help you by 
doin^ the 
follovrlng 
things? 



Yes 



No 



(25) 



(29) 



(33) 

(37) 
(41) 



(^5) 



(53) 



(26) 



(30) 



(^9) (50) 



(54) 



h. 



(34) i. 
(38) _ j. 
(42) _ k, 



(46) 



m. 



n, 



(57) (58) _ o. 

(61) ^ (62) _ p, 

(65) (66) _ q. 



Does your school 
counselor do 
these things? 



Yes 



Help you vrith (2?) 
personal problems. 

Help you find out (31) 
hov7 to get along 
better with 
teachers. 

Keep your school (35) 
records , 

Give you standard- (39) 
ized tests. 

Interpret your (^3) 
standardized test 
results , 

Help you become 
more avrare of 
your abilities, 

He3-p you become (51) 
more av;are of 
your interests. 

Hold group (55) 
meetings to discuss 
p robl ems , s chool 
regulations, or 
other topics. 



Be interested in 
what you have to 
say. 



(59) 



Be someone you can (63) 
trust not to repeat 
v;hat you told him/ 
her. 

Be available when (67) 
you need him/her. 



No 

(28) _ 
(32) _ 

(36) _ 



(47) (48) 



(52) _ 



(56) _ 



(60) _ 
(64) _ 

(68) _ 
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Directions: Below is a list of some things counselors 
do. ^Ghock the three you believe your counselor does 
most frequently. 



69. 


.Talking to students individually. 


(69) _ 


70. 


Talking v;ith students in groups. 


(70) _ 


71. 


Giving tests. 


(71) 


72. 


Talking vrith parents. 


(72) _ 


73. 


Talking v;ith teachers and 
administrators. 


(73) _ 


7^. 


Keeping your school records up-to- 
dats. 


(7^) _ 



Directions: Use the remaining space on this survey 
r oac k I 'lcTg also) to answer the following questxons. 

n vrhat do YOU like best about the guidance and 
cpunseling services in the Middle School? 



b. 



What do you like least about the guidance and 
counseling services in the Middle bcnool? 
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■I'lndlnrts and DlGcuGsion 
Table 28 presents the data generated by the Survey. 
The responses to columns 1 and 2 indicate v/hat 
percentage of students feel a particular task 
should or should not be done by counselors. • 
Responses to column 3 and 4 indicate the degree to 
v/hich students feel the task is currently being 
done. VJhen the items are reviewed for those of which 
less than 50fo of the students think guidance counselors 
should do, items a, f, h, and J meet the criterion. 
These items, helping students learn to study (a, 38?^), 
giving standardized tests (J, 355^), helping students 
learn how to get along vjith others (f, 45/^), and 
helping students to get along better with 
teachers (h, k-S'fo) are consistent with responses of 
students in the ninth through twelfth grades. (See 
Table 20 on page I76.) Students feel strongly that 
counselors should do most of the remaining items. 
The four v/ith the hi^^hest percentages are: helping 
students become acquainted vjith the school (b,' QS'fo) j 
being interested in vrtiat students say (o, 89^0), 
being available to students when they need a 
counselor (q, 87^), and being someone v;ho can be 
trusted not to repeat v;hat has been said (p, QS'Jo) , 

When colm.mo 3 and k of Table 28 are compared vdth. • 
columns 1 and 2, it .is possible to discern areas of 
discrepancy between student expectations of counselor 
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services and the actual presence of those services. 
In several cases ^ the difference is vrorthy of 
further attention by the guidance staff, V/hen the 
statements are taken in order^ large discrepancies 
(ten or more percentage points) are found in these 
areas: periodic meetings to check on student 
progress (d)^ career information (e)^ helping 
students deal with teachers, (h)^ interpreting 
standardized test results (k)^ helping students 
better understand their abilities and interests 
(l^m)^ leading group meetings to discu$:g 
problems . . . (n)^ being interested in vrhat 
students say (o)^ being trusted to keep 
confidential material (p)^ being available v;hen 
needed (q) . 
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TABLE 28 
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PERCmTAGE OF SUBJECT RESPONSES TO QUESTIONS a--q 
ON THE KIDDLE SCHOOL GUIDANCE AWARENESS SURVEY 



KEY 

Should Do Does 



Do 



!• Yes 
2. No 

Item 



3. Yes 

No 



McALISTER MIDDLE SCHOOL 
Grade 8 
(N-12^) 



a* Help you learn hov; to study 

b. Help you become acquainted v/ith 
the' school (the building, the 
rules, courses) 

c. Help you plan your school 
pros3:*am and courses 

d. Meet v;ith you periodically to 
see hovr you are doing 

e. Help you to learn about 
different jobs (careers) 

f. Help you learn how-to get 
along better v/ith others 
Help you vrith your personal 
problems 

h. Help you find out how to get 
along better v;ith teachers 

i. Keep your school records 

j. Give you standardized tests 

Interpret your standardized 

test results 
1. Help you become more aviare 

of your abilities 
m. Help you become more ai^are 

of your interests 

Hold group meetings to 

discuss problems, school 

regulations, or other topics 
o. Be interested in vrhat you 

have to say 
p. Be someone you can trust not 

to repeat vfhat you told 

him/her 

q. Be available when you need 
him/her 



No 


Yes 


No 


63 


20 


80 


26 


64 


36 


11 


83 


17 


46 


27 


73 


12 


31 


69 


55 


34 


66 


49 


43 


57 


51 

30 

65 


33 
76 
40 


% 

60 


47 


28 


72 


25 


43 


57 


32 


35 


65 


44 


39 


61 


11 


72 


28 



86 14 

87 13 



72 28 
^1-5 55 



Section tvro asks the eighth grade students to indicate 
vmich activities the counselors do most frequently. 
.Table 29 presents their responses in terms of 
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percentages and a corresponding rank order. 
"Talking to students individually" makes up QSfj 
of the selections 5 "talking v/ith teachers and 
administrators" makes up 79^ of the responses. The 
most infrequently selected item was "giving tests" 
(11^). 

TABLE 29, 

PERCEJITAG3 OP SUBJECT RESPONSES TO QUESTIONS 69-7^ 
on THE MIDDLE SCHOOL GUIDANCE AWARENESS SURVEY 



McALISTER MIDDLE SCHOOL 
Grade 8 
(N=12i|-) 

' Item ^ Hank 

6Q. Talking to students individually 86 1 

76. Talking v/ith students in groups 35 ^'5 

71. Giving Tests H o 

72. Talking v?ith parents • 53 3 

73. Talking vfith teachers and 
adrainistrators 79 2 

74. Keet)ing your school records 

up to date ^ 35 4.5 



The last section of the Survey presents an 
opportunity to obtain unstructured responses from 
students about the strengths and vfealmesses of the 
Middle School Guidance Department.- Some representa- 
tive comments follow: 
Stren.-s ths ; 

"The rooms look lived in and not like an office." 
"Being able to talk freely with him/her x^rithout 
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tellinc others. Helpins you v^ith your problems that 
you might have*" 

"They talk to you privately and ansv/er any questions 
you have." 

"The counseling in this school is available readily. 
At our age we are confused a lot and need help." 

Ifealcnesses : 
"Nothing" 

"I v/ish they v;ould do more things and get more 
involved v/ith all the kids not just the kids that 
go to them for help or v/hatever." 

"They are not alv^ays there ;^hen you need them." 

"Once you get involved, you are alv;ays involved." 

J 
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• SUT.'ZY OF FORI-IER ZLSl.'SirTARY CTUDiSITS 

AIID 

EL"£I-IE!TTAT/ CTUD^TT GUID;JIC2 A'.TAH3IS33 GURCT 

Corittient 

It vras planned to have data on both the current 
sixth Grade students' perceptions oi" the elementary 
:;uidanco pro^ron as v:ell as the guidance awareness 
of current elementarj^ students for this Self-Study. 
Tlie selected instriments vrere a'dministered in April 
to* fifty percent of the sixth graders and to fifteen 
percent of the olomentary students. Unfortunately, 
because of some adralnistration biases and va^ue > 
questions;, the researchers feel the results are 
invalid. Both instruments vrill be re-designed and 
re-admnistered in the fall to the appropriate 
populations . 
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GOAL DEVELOPMMT 



Introduction 
The Self-Study Process 

The Self -Evaluation materials presented in the 
preceding chapters provide information about the 
perceptions of various publics of Suffield^s 
guidance and counselin^^ services • Tlie Self-Study is 
an important evaluative stage in the development of 
a guidance program which is to meet expressed needs, 
because it articulates the variety and quality of 
the services currently offered. It is vrith only 
the type of data presented by a Self-Study that 
guidance programs can be develped through a* rational 
decision-making process • 

While it is important to assess the perceptions 
parents, students^ teachers ^ Board of Education 
members^ counselors and administrators have of the 
present guidance and counseling services, it is equallj'* 
important to articulate those services which each of 
these populations v;ould like m.et by a guidance program. 
The Self-Study process systematically evaluated the 
perceptions of thase groups about existing guidance 
services but did not directly ask vihat each population 
vrould vrant aocomolishc:! by a gui^iance program In the 
future and v:bat priori by they put on those needs. To 
gather these goals for guidance scrvic^^j^ a model of 
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aoal development v^as deslsned and implemented, 

TPS G0AL - D5^;:::L0PMHriT PR0C3SS 
Bralnstominfi 

It v^'as decided that a representative sample of 
parents^ students and teavChers^ alons vrith the full 
populations of administrators^ counselors and Board 
of Education members v;ould be included in the goal 
development process. Because it v/as important to 
insure that each participant responded freely and 
openly to Questions about v:hat guidance in Suffield 
should accomplish for each referent population^ 
Brainstorming was used. Participants v/ere instructed 
in the Brainstorming technique^ given practice trials 
and then asked to Brainstorm around this situation: 
"Given the absence of physical^ monetary or staffin^ 
constraints^ v;hat are those things you v/ould \iant 
Suffield 2^idance counselors to accomplish or 
achieve for you?" The participants' responses xvere 
v/ritten on a large sheet that vras visible to the 
entire gi'^oup. At the end of ten or twelve minutes^ 
the items v^ere . reviev/ed and clarified by the group. 
Duplicate statements v;ere eliminated and major 
categories of responses v/ere developed, Tae project 
director then took the individual responses and 
iiroupod tlion under category headings. An attempt 
v/as made to m.aintain the v/ording and intent of each 
response as much as possible v/hile grouping them 
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under headings • 
Goal Ratln:^ Process 

When the catesories and their related activities 
vrere arranged^ they v/ere returned to as many members 
of the respondent populations as v/as practical (i.e.ji 
counselors^ administrators^ teachers and Board of 
Education memhcrs were asked to rate these statements. 
The thirty parents v/ho participated in Brainstorming 
vrere asked to represent the parent population and to 
rate the statements.). When the statements v;ere 
rated and returned^ an arithmetic average for each 
category v/as calculated for each respondent by 
adding the ratings under each category and dividing 
this sum by the num.ber of statements under that 
particular category (e.g.^ if four statements under 
a category had a total rating of 21^ then the • 
average for that category vrould be 5.25--21t5--) • 
An average group score for each category vras then . 
calculated by adding the average scores and dividing 
by the number of respondents. VJith this data^ a 
prioritized list of categories vras developed. A 
sample set of materials is presented to provide the 
reader vrith a more concrete idea of the materials 
and processes used. These materials are to be 
found on pages 20? through 215. 
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Guidance Evaluation Project 
Suffield Public Schools 
Suffield^ Connecticut 

TO: Dr, Berger^ Mr. Brov/n, Mr, Cecchini, Dr, Evans 
Mr, Humphrey^ Mr. Kula, Mr, Lincoln, Mr, Lopes 
Mrs, Oleksak 

PROM: L, Borsari 

RE: Developraent of Guidance Goals 
DATS: March 4, 197^ 

Please find attached a list of guidance goals ' 
which reflect the product of your Brain Storming 
on February 1, I have taken the liberty of grouping 
almost one hundred individual items into tvrenty- 
five raajor categories, I have made no attempt to 
rervrork the items to make them more compatible 
with my category. 

Before v/e reconvene in March to make final 
decisions on goal statements X'fhich are to represent 
the administrators' thoughts about desirable 
guidance goals in Suffield, it would be helpful if 
you would read these goal statements, make an 
initial rating, and add any area(s) -chat may, in 
your opinion, be lacking, 

I have taken the liberty of also including a 
copy of the administrative document 6l40,l, Since 
we believe that guidance goals should be corollaries 
of system-v/ide philosophies and goals, this document 
may be helpful in insuring the desired compatibility 
betvreon system-v/j de and departmental goal statements • 
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I thank, you in advance for your cooperation. 
Rafxng Scale 

5 = very important, critical, or essential 
4 = above average in importance 
3 = average importance 
2 = belovf average 

1 = unimportant, inappropriate, irrelevant 
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Guidance Goals 
Developed by Administrative Council 
Statement #1 



ERIC 



To provide group and individual counseling services » 

To provide group counseling. experiences which focus on 
a defined task« 

To provide counseling services for students • 

To provide counseling services for parents. 

To provide counseling services for teachers. 

To be available for students who have the need to 
talk with an adult. 

To be available to staff for personal consultations. 

To provide counseling services for people with personal 
problems. 

To advise the administratiori ^^d Staff in matters related to 
tHe social sciences and eclucatTon . 

To understand scientific methods as they apply to the 
social sciences. 

To bring research findings of others into the school. 
To provide advice. 

To be knowledgeable about the services of various 
community agencies. 

To be knowledgeable of the application of learning 
theory in the public schools » 

To act as an advisor on curriculum matters. 

To advise the principal on school policy matters. 

To be sources of information about guidance practices. 

To be a resource person. 

To act as consultant to the administration on matters 
concerning human developp.ent . 

To provide career educatio n experience to students . 

To provide career education information to students. 
To provide career education library. 210 

To facilitate work study experiences for the students. 
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Guidance Goals 
Developed by Adurinistrative Council 
Statement //I 



Rating 



.ERIC. 



To be av/are of Job opportunities in the Suf field area. 

To advise the adnini s t rat i on and staff on matters related to 
child development and fsood mental health practices ♦ 

To recognize the needs of children. 

To recognize the need of parents. 

To act as an advisor in matters concerning child develop- 
ment. 

To facilitate mental health principles in the public 
school. , I 

To p rovide a model of effective and rewarding human relations , 

To model a positive attitude tov/ards children and other 
adults. 

To demonstrate caring attitudes towards all students 

To demonstrate concern for all students, ' ■ 

To act as a source of inspiration to others. 

To model the advantages for friendships with others. 

To demonstrate compassion for students in need. 

To assist in staff develor)ment activities . 

To participate in the selection of new staff members. 

To demonstrate student management techniques for the 
staff. 

To help the staff understand and use appropriate 
behavior mod techniques. 

To provide leadership vrithin the school comunity. 

To recognize the needs of teachers. 

To help shape the attitude of the staff,- 

To help improve the morale in each building. 

To be_ aware of at^.nolcal situations emonrr, the student an d 
faculty TDOTDUlations , 

To be av/are of students vrho are not. attending school 
and to facilitate the reinvolvement of these students 
in school. 

n 
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0 



10. 



1 1 



ir^ 



13. 
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Guidance Goals 
Developed by Adminttrative Council 
Statement- #1 ■ 



To be. aware of special medical conditions of students. 

To conduct meaningful research during the school year* 

To vrork vrtth r)arents and students outside of the public 
school buildings . . . 

To visit the homes of special students. 
To assist in budget develo-pment . 

To assist in the development of the guidance budget. 

To assist in the development of the school budget. 
To keep accurate 3 curi ent records . 

To prepare developmental histories for families and 
children. 

To ke^p accurate notes on all conferences. 

To keep cumulative records accurate and up to date. 
To facilitate clear^ open communication . 

To participate actively in PPT»s. 

To act as a clarifier during conferences. 

To clarify available options. 

To interpret different forms of communication. 

Tp be a discussion leader. 

TO' talk with directors. 
To parti cip.ate in evaluation activities . 

To participate in the development of school goals. 

To have the guidance program provide for continuous 
evaluation of its goals. 

To assist in curriculum evaluation activities. 
To consult on test-related matters . 



To help construct local normed tests. 
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Guidance Goals 
Developed by Administrative Council 

Statement 41 ' ' ' ' ' ' ' 

To review test results • 

To be responsible for writing referrals to special 
services. 

To select appropriate achievement tests. 

To administer selected achievement tests. 

To interpret psychological test results. 

To administer individual and group tests. 

To interpret the scores of individuals and group 
achievement tests. ' 

To interpret test results. 

To inform the public about Suffield's guidance services . 

To speak to public groups concerning Suffield's 
guidance program. . 

To assist in scheduling of students into classes and 
other activities. 

To be actively involved v;ith the development of new programs . 

To be sources of innovation within the school system. 

To serve on committees for the development of new 
. programs. 

To be an educational planner. 

To be an educational philosopher. 

To act as a provocateur on educational issues. 

To facilitate college placement activities. 

To facilitate job placement. 

Coordination of Guidance Services 

" To coordinate students and tutor activities. 

To be responsible for the coordination of guidance 
services for students . 

To be responsible for the planning of PPT's. 
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Guidance Goals 
Developed by Administrative Council 
Statement #1 



To provide refreshments at meetings, 

17 • To facilitate the development of decision making skills . 

To assist students to develop the skills and attitudes 
necessary for responsible decision making, 

l3, To_ facilitate development of self-conf idence . 

To assist each student tov/ards the development and 
achievement of a positive self-concept. 

To help students develop a positive self-confidence. 

To handle all personal materials in a confidential 
manner. 

To assist students develop a responsible social 
awareness. 

To initiate activities V7hich will facilitate student 
leadership development. 

T o understand and meet the needs of children . 

To understand the developmental aspects of children. 

To be knowledgeable about pre=-school information and 
resources. 

To provide orientation programs for children. 
To be concerned v;ith the whole child. 
To facilitate appropriate child placement. 
To assist students in clarification of their values. 
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AVETl.'\G3 SCORE OF ADMIMTSTR/iTORS » RESPOlISgS . • 



Goal 

K umb o r Administrator Mimber Total 





1 


2 


3 


Ii 


5 


a 

D 


7 




1 


4.6 


3.6 


3.3 


4 


3 


3.4 


3.7 


rsr- C 
25.6 


2 


3.8 


3.8 


3 


i« Ii 
4.4 


It 

2.4 


3.2 


3.9 


24.5 


3 


2.5 


3 


2 


3' 


2.8 


4.0 


4.0 


22.9 




5 


4.5 


5 


4.3 


2.8 


4.3 


3.3 


29.2 




5 


4.5 


5 


3.2 


2.5 


4.5 


3.7 


2o.4 


D 


4.3 


3.7 


3.9 


3. /■ 


2.9 


3.D 


3.4 


25.5 


7 






2.5 


3o 


2.7 


3.7 


4.7 


0 J 1 0 
24.9 


o 
o 


3 


3 


3 


2 


1 


3 




TO 0 

19 .0 


9 


3.5 


2.5 


2.5 


3 


2 


3 


3 


19.5 


10 


5 


4.7 


4 


3 


3.3 


li 

4 


4 


oO 0 


11 


4.2 


3.5 


4.7 


3.2 


3 


3.3 


4 


or* 0 

25.9 


12 




3.7 


3.7 


5 


2.7 


3.3 


3.3 


25.7 


13 ■ 


3.6 


4.8 


3.9 


3 


2.9 


2.7 


3 


23.9 


14 


4 


3 


4.5 


3.5 


2.5 


4 . 


3.5 


25.0 


15 


2.9 


3.3 


2.9 


4.1 


2.4 


3^7 


4 


23.3 


16 


3.5 


3.8 


4 


3 


3.3 


3 


3.3 


23.9 


17 


4 


5 


5 


5 


4 


5 


4 


32 


18 


4.2 


5 . 


4.6 


4.6 


3.6 


4.2 


4.2 


30.4 


19 


4.5 


4.7 


4.5 


3.5 


3 


4.2 


4.7 


29.1 
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GUIDANCE EVALUATION PROJECT May 1, 1974 

SUFFIELD, CONNECTICUT 

Guidance Goals 
Developed by Administrative Council 
Statement #2 

Priority 

1. Development of students* decision making skills. 

2. Development of students' self-confidence. 

3. Consultation with administration and staff on matters related to child 
development and good mental health practices.;!^ 

• • . 'f-^ %■ 

4. Understanding and meeting the needs of children. 

5. Demonstration of effective and rewarding human relations. 

6. Maintenance of accurate current records. 

7. Facilitation of clear, open communication. 

8. Participation in evaluation activities. 

9. Maintenance of group and individual counseling services. 

10. Assistance in staff development activities. 

11. Public dissemination. of information concerning Suffield's guidance 
services. 

12. Awareness of atypical situations among the student and faculty populations 

13. Consultation with administration and staff in matters related to social 
sciences and education. 

14.5. Coordination of guidance services. 

14.5. Consultation on test related matters. 

16. Active involvement with the development of new programs. 

17. Provision of career education experiences for students. 

18. Assistance in budget development. 

19. Working with parents and students outside of the public school building.. 



2l6 

Dovelopnont of Guidance Goals . 

After each group had rated the Guidance coals and 
a list of prioritized statements vras developed, 
all the data v;as revievred in order to develop a 
master list of goal statements v/hich reflected at 
least the hichest ten priorities of each group • 
The first goals that vfere selected for the master 
list were those that v:ere common to all the groups, 
Tlie second set of goals selected for the Diaster 
list vrere those that vrere common to four of the 
groups. This process continued until eighteen goal 
statements and related activities v;ere detemined. 
These statements v/ere presented at a Workshop on 
June 12. At this Workshop, fifty-five participants 
representing the parent, student, teacher, counselor, 
administrator and Board of Education populations 
came together to discuss and rank the eighteen 
statements. A method of prio'ritization developed ^^^^ 
by Phi Delta Kappa vras used. Dr. Philip Saif, 
Evaluation Consultant from the Capitol Region Education 
Council (C. R. S. C.) directed the workshop • In two 
hours the process v/as completed and the eighteen 
goals Mere prioritized. See pages 217 through 220 
for the full goal statem.ents and the final 
prioritization. 
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GUIDMCE GOALS STATEMMT # 2 JUNE 10, 197^ 



1. PROVIDE CONSULTATIVE SERVICES 

A. To teachers, parents and admin- 
istration about student problems 
and scheduling!;. 

B. To teachers about new students • 

C. To administration and staff about 
current guidance practices* 



2. INFORM PUBLICS ABOUT CfUIDANCE SERVICES 

A. To inform parents, students and 
teachers about guidance services. 

B. To produce periodic guidance 
nev7sletters. 



3. MINTAIN ACCURATE AND CURRENT 
SCHOOL RECORDS 

A. To develop a policy of record 
keeping. 

B. To provide relevant educational 
information on a student. 

C. To keep testing records. 



4. BE AVAILABLE TO VARIOUS PUBLICS 

A. To maintain an open door policy 

for all parents, students, teachers. 

B. To bo in the guidance office v;hen 
students are free to see counselors.- 



5. DE\rELOP DECISION -M/IKING SKILLS 

A. To develop the students' skills and 
attitudes for responsible decision 
making r 

B. To help students recognize and 
select action to achieve a stated 
goal. 

6. DEVELOP STUDENTS* SELF CONFIDENCE 

A. To develop and achieve positive 
self image. 

B. To develop social skills 

C. To understand and be proud of 
personal skills and abilities. 

CAREER, VOCATIONAL, COLLEGE COUNSELING 

A. To provide current, accurate inform- 
ation. 

B. To expose students to adults from 
different careers, vocations, and 
colleges . 

C. To provide appropriate tests to 
help in placement counseling. 
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2. 

8. EVALUATION ACnVITIES 2l8 
A. To evaluate how well guidance 

objectives are beinr, met. 
"B. To ree^ularly ask students, parents, 
teachers and administrators about 
the effectiveness of guidance services. 



9. DIAGNOSTIC AND REMEDIAL SERVICES 

A. To facilitate necessary diagnostic 
testing. 

B. To work with teachers and other 
specialists to develop and imple- 
ment individualized programs. 



10. MEETOTG THE NEEDS OP ALL THE STUDENTS 

A. To understand the developmental 
needs of th^ students. 

B. To facilitate appropriate educ- 
ational placement. 

C. To be concerned with the education- 
al needs of all children. 



11. HUMAN RELATIONS AND C0I>1^^UNICATI0.NS 

A. To model a positive attitude to- 
vrards children and other adults. 

B. To facilitate communication between 
academic and non-academic areas. 

C. To demonstrate compassion for stu- 
dents in need of adult assistance. 



12. INDIVIDUAL AND GROUP COUTTSELING • ' 

A. To provide individual and group 

counseling experiences for students 



13. PACILITxATION OF COI^TWNI CATION AMONG 
TEACHERS 

A. To facilitate 'conmiunication among 
teachers who have the same students. 

B. To provide teachers with important 
information concerning the students' 
school performance. 



l4. GROUP TESTING PROGRAM 

A. To select and administer group 
achievement and ability tests. 

B. To measure and evaluate the aca- 
demic progress of Suf field students. 

C. To provide explanations of the test 
results to students, parents, teachers, 
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15. ASSISTMCE IN STAB^F DEVELOPMENT 

A. To demonstrate Undent manaccment 
techniques. 

B. To help explain : nd demonsti-ate 
appropriate behi.vioral modification 
techniques. , ' 



16. ASSISTANCE TO PARENTS 

A. To understand the demands and 
problems of parenthood., 

B. To provide educational and thera- 
peutic information for parents 
requesting it. 

-C. To assist parent^: through diffi- 
cult child rear:ing situations. 

D. To deal vjith parents honestly 
and directly. 



17. FAMILIARITY WITH EVEHY COUNSELEE 

A. To see each coun^elee at least 
once a year. 

B. To review report cards regularly.' 

C. To see students cbout failing grades. 



18. GUIDANCE PROGRAM MANAGEMENT 

A. To coordinate li-x2 guidance activ- 
ities and procedures. 

B. To develop guidance goals and 
objectives. 



GUIDANCE GOx^LS 
THESE ARE NOT IN AI^Y ORDER OF IMPORTAl^TCE 
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pniOR ITIZED aUIDAHC3 GOALS 



Priority Goal 



1 

X • 


fART^T'R VOCATIONA.L. COLLEGE COUNSELING 


o 


n-pmi'T.OP STODEKTS' SELF CONPIDSNCS 




?TT?P'PTNrr TT-TV T'FR'PDS OF ALL THE STUDEt^TS 


)t 


"nT?T7VTriP nvrT^TOTT-TvTAK'RIG SKILLS 




PTU^AH T>FT.aTTOT\rS AT^ID COI#IUNI CATIONS 








P^TTTT TtiPTTY WT^PTT RV'RRY COUMSELES 


oo 






TTxTTiTVTnTTAT. ATJH (THOIIP COUNSELING 


10, 




11 * 


nTAn-T\rn<=iTTr A'Mn PWISDIAL SERVICES 


12. 


BE AVAILfiBLE TO VARIOUS PUBLICS 


13.5 


MAINTAIN ACCURATE AND CURRENT SCHOOL RECORDS 


13.5 


FACILITATION 0? COM.IUNICATION AI'IONG TEACHERS 


15. 


INPOPJ.I PUBLICS ABOUT GUIDANCE SERVICES 


l6.5 


GROUP TESTING PROGRAI-I 


16. 5 


ASSIST/J'TCE BT STAFF DEVELOPMENT 


18. 


EVALUATION ACTIVITIES 
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RgsuIog of tho Process 

Throushout the year^ hundreds of people in Suffleld 
were involved in discussions about goal setting^ 
guidance activities and general evaluation issues ♦ 
These discussions^ it is felt^ did much to make 
people av;are of the time^ hard v;ork and commitment 
required to develop meaningful goal statements for 
the guidance program or any other educational 
program. Many people came to realize that in order 
to have an accountable and responsive guidance 
program^ many different populations ha.ve to be 
surveyed^ brought into meaningful dialogue v:ith each 
other. The major result of this process v/as the 
increased understanding and dialogue it facilitated. 
This dialogue helped everyone grov/ in their understand- 
ing of vrha.t Suffield guidance services' should be in 
the future o,nd for the first time^ the guidance 
staff had a good idea of hovr these different popu- 
lations felt about guidance services. No longer is 
the Suffield Guidance Department operating from 
vague feelings about "staff and community needs." 
Nov: it linowGj rather specifically^ v:hat those needs 
are . 

Limitation of the Process . 

There vrere three major limitations to the goal 
development process that are novr clear to the 
researchers. RLrst^ in an attempt to facilitate a 
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free flov; of ideas durinc the Brains to nninc sessions, 
the obtained data v;aG in the form of c^iidance activities 
and objectives rather than more abstract goal statements 
At the tirao of the Brains to rniinc; sessions, this vras 
recoipiized, but it was thought that goal statements 
could be eo.zllY induced from the objectives. Tliis 
assur:iption, vzhile not being incorrect, v;as more 
difficult to actualise than ho-d been anticipated. 
As a result, the final eighteen statements presented 
at the June 12 Workshop vrere not all goal statements. 
Some were, in fact, goals but others vrere statements 
of guidance objectives. 

The second limitation vras to be found in the tremendous 
-ariation of information the workshop participant s 
had about the goal selection process and current 
guidance program. Tliis information discrepancy lead 
to several unercpected statement priorities v;hich 
probably do not truly represent the populations' 
feelings. 

Tne third limitation vras that during the Workshop, 
the participants did not have enough opportunity to 
dxGCUGG and negotiate their feelings about guidance 
statements with enough other participants. Many 
participants e>:pGcted the process to allow for m.ore 
dialogue than it, in fact, did. 



Recomnonclations . 

It is rGCoirmionded that early in the fall of 197^1-^ 
the Guidance staff reviev; all the data from Brain- 
stormins sessions and develop pure coal statements 
to reflect this data. It is also recomjiended that 
another workshop he held early in the school year to 
prioritize the developed soal statements. Prior to 
this workshop 5 participants should Tdc given informa- 
tion to help them gain a common ground of understand- 
ing of the goal statements j the purpose of the vfork- 
shop and the current guidance practices in Suffield. 
Finally^ it is recommended that the vrarkshop provide 
more time for participants to exchange ideas about 
guidance goals so that the final priority will 
reflect a consensus of the entire group. 
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